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Chapter 1 
I NTRODUCT I ON 
Head l i nes  read i ng 11Scanda l i n  Our Pub l i c  Schoo l s,11 .. Putti ng a 
Schoo l  Ba c k  Together ,  .. .. Teach i ng May be Ha za rdo us  to Your  Hea l th ,  .. and 
" Ca s ualt i es i n  the C l a s s room , "  brought  cons i dera b l e  a t te n t i on to s chool  
v i olence  i n  the seven t i es . Schoo l s ,  es peci a l l y  i n  the i nner- c i t i es , 
reported l y  ref l ected s oc i ety ' s  growi ng prob l ems a s  wi ndows were barred , 
fences  e rected , and  i n- s choo l  securi ty guards h i red to protect  pup i l s  
a n d  tea chers . I n  1978, the Department  of Hea l th ,  Ed uca t i on , and  
We l fa re ( H EW ) a nd  the  Nat i on a l  I n s ti tute of Educa t i o n  ( NI E) p ub l i s hed 
the S a fe S c hoo l S t udy , not i ng that 25 percent  o f  Ame ri c a ' s  schoo l s 
e xperi en ced mode ra te to severe s tudent mi s behav i or  p rob l ems ( Kohut and 
Ra nge , 1979) . A l though  vanda l i sm ,  teacher attacks , and robbery con­
fron t s ome l a rger  urban comp l exes , sensat i on a l i sm has focus ed 
unwarran ted atten t i on  on th i s  as pect of s t uden t beha v i o r .  Fa r more 
c ommon are l es s  seve re d i s c i p l i ne prob l ems , s uch  as d i s respect , 
i na tten t i venes s ,  d i s hones ty , and c l own i ng , wh i ch teachers confron t 
da i l y .  Re s u l ts from severa l s tudi es s ummari zed by Houn i n  i n  1970 , 
i nd i cated that  55 . 2  percen t of a l l s tuden t mi s be h a v i ors  were cate­
gor i zed as n o i se behav i ors , wh i l e  tard i ness , g um chewi n g , i n comp l ete 
a s s i gnme n ts , mov i n g  abo ut  the room w i thout  perm i s s i on ,  e tc .  accounted 
for the other  44 . 8  percen t ( Or l i ch ,  et a l . ,  1980) . 
Ba ckground for the Study 
Dis c i p l i ne has  been a time l es s  theme for s c h oo l s and teachers. 
E v i dence  o f  perpetua l concern i s  s hown by W i l l i ams ( 1979): 
"The chi ldren now love luxury; they show disrespect 
for elders and love chatter i n  place of exercises ... " 
-Socrates, circa 400 B. C . 
.. The lamentable extent of dishonesty, fraud, and 
other w i ckedness among our boys and girls shocks 
the nat i on." 
-a Massachusetts newspaper, 
ci rca 1830 
.. There seems to be a marked increase i n  both the 
serious and less ser i ous ant i -social behav i or on 
the part of our youth ... ( Super i ntendents ) describe 
a wide range of reckless, i rrespons i ble behavior 
with i nstances of violence, extortion, gang fights, 
vanda 1 ism, theft ... " 
-New York C i ty's Committee 
on Delinquency in the 
Secondary Schools, 1951. 
Recognition of d i sc i pline problems in schools has not been 
1 i m i ted to educators . S i n c e Ga 1 1 u p ' s f i r s t pu b 1 i c o p i  n i·O n po 1 1  on 
educational issues i n  1969, respondents have chosen di scipl i ne as the 
number one problem for American schools in all but one year (Williams, 
2 
1979). The 13th annual Gallup Poll conducted i n  1981 was no except i on. 
In response to the quest i on, "What do you th i nk are the b i ggest problems 
w i th which the public schools in th i s  commun i ty must deal?" the publ i c  
identif i ed 1) lack of disc i pline, 2)  use of drugs, 3) poor curriculum/ 
poor standards, 4) lack of proper f i nancial support, 5) i ntegration/ 
bus i ng, 6) large schools/overcrowd i ng, 7) parents' lack of interest, 
8) teachers' lack of interest, 9) lack of respect for other students/ 
teachers, and 10) pup i ls' lack of interest/truancy. Gallup's open 
quest i ons, allowing respondents free express i on, offer opportun i ties 
to discover add i tional problems as they ar i se. 11Lack of respect for 
other students/teachers" entered the list i n  1981 for the first t i me 
( Gallup, 1981). Prev i ously ment i oned cond i t i ons may have a concomitant 
3 
effect on one another. D i sc ip l i ne problems are sometimes perpetuated 
by ove rcrowded classrooms, irrelevant school curriculum, or inadequate 
facilities and teaching staff, which in turn results from lack of funds 
necessary for promotion and creation of a d es i ra b l e environment . 
Discipline is difficult to define; what constitutes discipline 
for one is i nterpreted d i fferent l y  by others involved with the same 
situation. Reader's Digest's Great Encyclopedic Dictionary (1971) 
defines discipline as "training o f  t h e  menta l , mo ral , a nd p hys i ca l  
powers by i nst ruct i o n , c o ntro l , and exercise; the state of order and 
control that resu l ts from su bjec t i on  to rule and author i ty," and .. pun­
i s hm e n t  or d isc i p l i n a ry act i o n  for t he sa ke  o f  t ra i n i ng o r  correction; 
chastisement . .. S tat e n  W .  Websters' (1968) v iew o f  d i sc i pl i ne , "the 
development w i t h i n i nd i v i d u a l s  of the necessary personal co ntro l s  to 
allow them to be effect i v e , contr i but i ng m em bers of a democratic 
society and o f  t he hum a n  commu n i ty a t  l a rge , "  i s  h eld by t h is researc her . 
For the purpose o f  t h i s  study , d isc i p l i ne w i l l  b e  d e f i n ed from a 
humanistic i d eo l ogy as he l p i n g  students i de n t i fy basic v a l u es a nd dev e l op 
a b i l i t i es a nd ta l ents promo t i ng sel f - co ntro l .  I n  contrast to h uma n ism 
is a custodial d i sc i p l i ne i deo l ogy st ress i ng i d eal i st i c standards of 
r i g ht and wro n g  a nd assoc i a ted  w i th  str i ct ru l es a nd little stud� e n t  
freedom o r  res po ns i bi l i ty . 
A tea c he r ' s  a pproa c h  to c l assroom commu n i cat i o n a nd i ns t r uc t i o n  
w i l l  d eterm i ne w het her  a c l i m a te c o ndu c i ve to t h e  dev e l o pm e nt o f  stud e n t  
self-d i sc i pl i ne a nd t he min i m i za t i on  o f  d i srupt i ve be ha v i o r is  c rea ted 
( Ko h u t  a nd Ra ng e , 1979). Va r i o us d i me ns i ons o f  t h e  teac h er's persona l i ty 
a r e  asso c i a ted  w i t h  t eac h i ng a nd d i sc i p l i ne styl e .  Rece n t  rese ar c h  has 
4 
focus ed on  the re l at i ons h i p  of a teac her's conceptual  deve l opme n ta l  
l eve l to fac tors affec t i ng  deve l opmen t  of  a produc t i ve l earn i ng envi ron­
men t  fo r s tudents . 
Conceptual sys tems theory i s  a de ve l opmen tal mode l focus i ng on 
i nd i v i dual  d i ffe rences i n  the i n tegra t i on of i nformati on  and mas te ry of  
knowl edge . One's conceptual sys tem i s  chara c teri zed by  " s tructure" and 
"co n tent" , the a rrangemen t  o f  one ' s  concepts i n to a comp l ex  and orga n i zed 
total i ty .  I n  conceptua l sys tems theory , conte n t  refers to what  a person  
cons trues , whereas s tructure emphas i zes how a pers on  th i n k s . Con cept ua l 
sys tems theori s ts a s s ume that va ri ous deve l opmenta l d i me n s i ons  l i n k "how " 
a nd 11Wha t" a person th i n ks . Ha rvey , H un t ,  and Schrode r ' s  ( 196 1 ) appl i ­
cat i on o f  the theory dep i cts a "concrete-ab s tract" con t i n uum a s  the 
cen tral  de ve l opmenta l  d i mens i on of the conce p tua l sys tem .  Ha rvey , et al . 
pos tu l a te that de ve l opment  pro ceeds through  four  s tages , wi th  an i ndi ­
v i dua l ' s  tho ugh t  pa tte rns becomi ng  i nc reas i ng l y  comp l ex , i ndependent , 
a n d  a b s t ract . The  theory as s umes that  mat ur i ng  i s  not neces sari l y  age 
re l a ted; the refore , progre s s i on of one's deve l opme n t  has no cri t i cal age 
peri ods . Th i s  s tudy wi l l  exami ne  the theoret i ca l concep tua l sys tems 
s cheme advanced by Harvey and a s soc i a tes i n  re l a t i on to di s c i p l i ne. 
The  P u rpos e  
Adm i n i s trators , parents , a n d  other tea che rs a s s o c i a te certai n 
c h a ra cteri s t i c s  �v i th a 1 1Superi or 1 1 teacher, one o f  wh i ch i s  appropri ate 
s choo l d i s c i p l ine . Teache rs are s ubject to pressu res from these  i nd i ­
v i dua l s to behave accord i ng to soc i ety ' s expectations of  a d i s c i p l i n­
a r i an  ( Be an and  Hoy , 1974; Jones  and B l an ken s h i p ,  1970), often me an i ng 
5 
qu i e t c l a s s rooms a nd str i ct r u l e s. S i nce  teac h er s a re t he key to 
p romo t i n g  prod u c t i v e s tudent b e ha v i or i n  the  c l a s s ro om, t he i r  a p proa c hes  
to  d i s c i p l i ne s h ou l d be  systema t i c a l l y  s t ud i ed .  
Su p po rt for t he hypo t he s i s  t h a t  conceptua l  systems  may be u sed 
to  pred i ct v a r i ou s  t ea c h i ng be hav i o rs  has been e st a b l i s h ed by sev era l 
resea rc h e r s  ( Ha rv ey, 1970; Ha rvey, e t  a l  .,  1966; M u rp hy a nd Brow n , 1970; 
Pryor, 1975). H a rv ey, et  a l . (1966) reco rded a nd a s s e s s ed actu a l  c l a s s ­
room tea c h i n g  be hav i or o f  t h i r ty Head  S ta rt teac h e r s  va ry i n g  i n  c o ncep­
t u a l l ev e l  to determ i ne t he e ffects  of  t h e  teac h e r s' c o nceptu a l  l ev e l  
on t he c l a s s room c l i mate  cr ea ted for t he i r pu p i l s. H i g h, med i um, a nd 
l ow conc e pt u a l l ev e l  teac her s  were  rated on  twe n ty- s i x behav i ora l 
d i me n s i o n s  i nc l ud i ng ex pre s s i on o f  warmth  tow a rd s  c h i l d r e n, enjoyment  o f  
tea c h i n g, per c e pt i vene s s  o f  c h i l dren' s  need s , smo o t hnes s  o f  c l a s s  
o pera t i o n, co n s i stency o f  r u l e enforcemen t ,  u se o f  unex p l a i ned ru l e s , 
a nd pu n i t i ve n e s s . D ata s ho wed t ha t  h i g h  conceptu a l  l ev e l  teachers  
ma i nta i ned a more  re l ax ed r e l at i o n sh i p w i t h  t he c h i l dr e n , enc o u ra g ed 
grea ter  crea t i v i ty a nd freedom o f  ex pre s s i o n, had  fewer  ru l e s , a nd were 
l e s s  s t r u c tu red i n  d eterm i n i ng c l a ss room a nd p l a yg rou nd  proced u r es . 
O n l y i n  fo u r  o f  t he d i me n s i o n s , en l i s tment o f  c h i l d  pa r tici pa t i o n , 
t e ac h i ng n ew c o nc e pts , smo o t h n e s s  o f  o per a t i o n s  a nd c o n sistency o f  
rule e n fo rc emen t , were  no d i ffer ence s fou nd . 
H e l s e l  a nd W i l l ower (1974) po stu l a te t ha t  11 i d eo l o gy ma y or 
may not be refl ected i n  b e hav i or . 11 Da i l y pre s s u r e s  o f  teac h i ng a l o ng 
w i t h  c o n f l i ct i ng need s w i t h i n may cau s e  tea c h e r s  to  a c t  i n  ways  
i nco n s i s te n t  w i t h  t he i r  b e l i e fs ( Gl i c km a n  a nd Tama s h i ro , 1 980;  He l s e l  
a nd W i l l o wer , 1974). T herefore , c a u t i on mu s t  be  ta ken  i n  genera l i z i ng 
t ha t  bec a u s e  c o nc e ptual l ev e l  pred i ct s  tea c h i n g b e h av i o r s , i nc l u d i ng 
s ome d i sc i p l i na ry ac t i o n s , i t  w i l l  a l so ref l e c t  a tea c he r• s  d i s c i pl i ne 
i d eolog y . Harv ey , et al . (1961) hav e em pha s i z ed tha t a person  w i l l  
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n o t nec e s sa r ily reac h t h e  same conc e p tu a l  l ev e l  i n  all cog n i t i v e  areas . 
For t h e  po s s i b i l i ty to ex i s t  t h a t  a n  i nd i v i dual w i ll a t ta i n  the  same 
c o nc e ptual lev e l  i n  d i f ferent  a reas  o f  dev e l o pm e n t , t h e  two area s mu s t  
e n ga g e  s i m i lar  co nc e pt s , b e  clo sely rela ted i n  terms o f  s t i m ulu s 
s i m i l a r i ty ,  a nd rece i v e  s i m i l a r tra i n i ng .  The s e  r ema r k s  prov i d e impetu s 
fo r s ee k i n g  add i t i o na l cla r i f i c a t i o n o f  t h e  rela t i o n s h i p ex i s t i n g 
be twe e n  t h e  c o n c e ptu a l  system a nd d i sc i pl i ne i d eo l o gy .  T he  pu r po se o f  
t h i s  s tudy  i s  t o  i nves t i g a t e  whet her  t h e  home eco nom i c s teac her's  co n­
ce ptual sys tem s  level  rel a tes  to a nd i s  pred i c t i v e  o f  h i s / her s e l f­
p erce i v ed i deo l ogy  o n  d i sc i pl i ne a nd s tu d e n t  freedom . I n  genera l , the  
re s earc h e r  be l i ev e s  t ha t  t h e  lower  t he c o nc e p tua l l ev el ,  the  mo re 
c u s tod i a l  the teac her w i ll  be i n  v i ew i ng  d i sc i pl i ne .  
Pu p i l contro l  i deology stud i e s  hav e found t h a t  a sc hoo l c l i ma te 
p romo t i n g  i nde pendenc e  a nd s elf-c o n tr o l  i s  fo s tered by a h uma n i s t i c  
i d eo l ogy  ( A p p l e berry a nd Hoy , 1969; Bea n a nd Hoy , 1974; a nd o t hers ) . If  
huma n i s t i c  d i sc i pl i ne i s  t h e  g oa l , a nd c o nc e p tu al sys tem s  leve l r e fl ec t s  
d i sc i p l i ne i d eo l o gy  a s  we l l a s  be h av i o r , a s s e s sm e n t s  o f  t h e  i nd i v i dual 
lear n i n g  need s of pre s e rv i ce teac hers  a nd teac hers  rega rd i ng disc i pli ne 
m ay be made w i t hou t ac tu a l  o bs e rva t i o n  o f  their cla s s ro om be h a v i o r. 
Tea c he r  edu catio n pro g ram s can  then  prov i de educa t i o n a l  o ppo rtu nit i es , 
based o n  a tea c her• s cu rr e n t  c o nceptu a l  l ev e l , en hanc i ng t he  develo pmen t 
a nd em erge n c e  o f  a b s tra c t  fu nct i o n i ng a l o ng with  a huma ni s tic d i sc i pl i ne 
ideo l o gy . 
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Hypo t h e s e s  
T he  fo l l ow i ng nu l l hypo thes e s  wer e  dev e l ope d  t o  be  tes ted a nd 
evalua ted. 
Ma jor  Hypo t h e s i s: The re i s  no s i g n i f i ca nt  rela t i o n sh i p betwee n a 
teac her' s  co nc e ptu a l  sy s tem s l ev e l  a nd pu p i l 
co ntro l i deo l ogy . 
M i no r  Hypo t h e s e s: ( a ) There is no  s i g n i f i ca nt r ela t i on s h i p  b etween  
s c h oo l  s i z e a nd Conc eptua l Sys t em s  Te s t  ( CST ) 
c l u st e r  sco re s o r  sc hoo l s i ze a nd Pu p i l  Co n tro l 
I deo l ogy ( P C I ) score . 
( b ) The re i s  no s i g n i f i ca n t  r e l a t i on s hi p  b etwe e n  
ed uca t i o na l  deg ree h e l d a nd C S T  c l u s ter  scores  
o r  educa t iona l d eg ree h e l d a nd P C I  score . 
( c ) 
( d ) 
T here  i s  no s i g n i f i ca nt r e l a t i o n s hi p  betwee n  
yea r s  o f  teac hi n g  ex per i enc e a nd C S T  c l u s te r  
scores  or yea rs  o f  teac h i n g  ex per i enc e a nd PC I 
s core . 
There  i s  no s i g n i f i ca nt re l a t i o n s h i p  between  t he 
s i z e o f  a teac h e r ' s  c l a s s e s  a nd CST c l u ster  sc ores  
o r  t he  s i z e of  a teach e r' s  c l a s s es and PC I  sco r e . 
( e ) T here  i s  no s i g n i f i c a nt r e l a t i o n s h i p b e twee n  
total  num b e r  o f  boys e nro l l ed i n  a tea c he r ' s  
home ec o nom i c s c l a s se s  a nd CS T c l u s te r  scores  
o r  to ta l num b e r  o f  b oys e n ro l l ed i n  a teac h e r ' s  
home  eco nom i cs c l a s s e s  and PC I . sc ore . 
(f) There  i s  n o  s i g n i f i c a nt r e l a t i on s h i p between 
teach i n g i n  a pu b l i c  or  pr i va te s c hoo l a nd 
CS T c l u s ter  s c o res  o r  tea c h i ng  i n  a pu b l i c  
or  pr i va te  s c h oo l  a nd P C I s c o r e . 
( g) Ther e i s  no s i g n i f i ca nt re l a t i o n s h i p be tween  
tea c h i n g  i n  a s en i or h i g h  o r  j u n i or h i g h  a nd 
CST  c l u ster  scores  o r  tea c h i ng  i n  a s en i or 
h i g h  or  j u n i or h i g h  a nd P C I score . 
( h) There  i s  no s i g n i f i c a n t  re l a t i o n s h i p between 
tea c he r  part i c i pa t i o n in  pr o fe s s i o n a l  orga n­
i za t i o ns and CST  c l u s t er s c o r e s  or  teac her  
pa rt i c i pa t i o n i n  profe s s i o n a l  o rg a n i z a tion s 
a n d  P C I  scor e .  
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Def i n i t i o n of Terms 
a pp l y . 
T hrou g hou t th i s  s tudy , t he  fo l l ow i n g  d ef i n i t i o n s  o f  term s  wi l l  
A bs tr a c t  Dev e l o pmen ta l  Dimension - c o nc e ptu a l  d evel o pm e n tal 
d i m e ns i on c ha r a c ter i z ed by a u to n omou s a nd m u tua l i n ter­
d ependence  on othe rs , a l l ow i ng  for  co n sc i ou s  gu ida nc e  
of o ne' s  own t h i n k i n g , fee l i ng s , a nd a c t i o n s . Abs tra c t­
n e s s  i s  indicated by a h i g h co nc e p tu a l  l ev e l  (Ha rvey , 
et a 1 . , 196 1)  . 
C o nceptu a l Sys tem s  Theo ry ( CS Theo ry) - a c o gn i t i ve d eve l o p­
men ta l  model fbcusing o n  the ma n i fe s ta t i o n o f  i nd i v i du al 
differences i n  the i n teg r a tion  o f  in fo rma t i on and ma s tery 
o f  knowledge ( Harvey, et al., 1 961) . 
Concre te De ve l opme n ta l  D i mens i on - conceptua l de ve l opme n ta l  
d i me n s i on characteri zed by abso l u ti sm a n d  ri g i d i ty of 
thoughts , fee l i ngs , and act i ons , a s  i nd i cated by a l ow 
conceptua l l eve l ( Ha rvey , et  a l . ,  196 1 ) .  
C u s tod i a l  I deo l ogy - a v i ew of  di s c i p l i ne 11emp has i z i ng the 
ma i n tenan ce of  order , di s trust  of pup i l s ,  and a mora l ­
i s t i c s ta n ce towa rds dev i an ce .. as i nd i c a ted by a h i gh 
s core on the Pup i l Contro l I deo l ogy Form ( W i l l ower ,  197 5 ) .  
D i s c i p l i ne - h e l p i ng s t udents i den t i fy ba s i c  v a l ues and de ve l op 
a b i l i t i es and ta l ents promot i ng  s e l f- d i rec t i on  and se l f­
res pons i b i l i ty .  
H uman i s t i c  I deo l ogy - a v i ew of d i s c i p l i ne 11Stre s s i ng an 
a ccepti ng , tru s tfu l  v i ew of s tudents  and op t i m i sm con­
cern i ng the i r a b i l i ty to  be s e l f-d i s c i p l in i ng  and re s ­
pon s i b l e ' • a s  i nd i ca ted by a l ow score on  the Pup i l Con tro l 
I de o l ogy Form (Wi l l ower , 1975 ) .  
Se l f- d i s c i p l i ne - "the ab i l i ty to comp l y  appropr i a tel y wi th 
a u thori ty and to wi th stand  the pre s s ures of a u thori t i es 
to coerce comp l i ance when  i t  i s  i na ppropriate g i ven one•s 
p e rs on a l  va l ue sys tem .. ( Stens rud and  S te n s ru d , 198 1 ) . 
S e l f- control  i s  l earned th rough  res ponsib l e  dec i sion 
ma k i ng .  
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C ha pter 2 
REVIEW O F  L I TERATURE 
1 0  
D i s c i p l i ne c o n t i n u e s  t o  be a h i g h l y  s e n s i t i v e i ssu e for c l a s s ­
room teac hers . S u c c e s s  or  fail ure i s  o ften  d eterm i ned by a teac her ' s  
a b i l i ty to ma i nta i n  ef fective pup i l c o n tro l . O r l i c h ,  e t  a l . ( 1 980) 
s ta te t h a t  l a c k  o f  d i s ci pl i ne  and  man a g em e n t  i s  t he rea son  mo s t  fre­
qu e n t l y c i ted by a dm i n i s tra to r s fo r d i sm i s s a l  of  a tea c h er  or no n ­
renewa l o f  a tea c he r ' s con tract . 
P r o b l em be hav i or d i sru pt s  teac h i ng p l a n s by o c c u py i ng d i s pro­
po r t i o na t� l y l a r g e  amou nt s  of t h e  teac her ' s  t i me . Ed u c a tor s be l i eve  
s t u d e n t  m i s be hav i or to  be t e ma i n  i m ped i m e n t  to  e ffec t i ve tea c h i ng 
c au s i n g ma ny teac h e r s , both capabl e and  i nca p a b l e ,  to l ea v e  t he pro ­
fe s s i o n . Low tea c her and  stu d ent mora l , teac her /adm i n i s tr at i o n c o n ­
f l i c t s , l ow s tu d e n t  a c h i ev ement , studen t and tea c h e r negat i ve s e l f ­
co ncepts  a nd emot i ona l i n sec ur i ty ,  and nega t i v e  home a nd comm u n i ty 
a tt i tud e s  towar d  t he  sc hoo l a re produced by d i s r u p t i v e  behav i o r 
( Sw i c k ,  1 97 7 ) . Mu l t i p l e  fa ctor s  gene r a te and  s u s ta i n  t he p henomenon  
of  c l a s s room d i s c i p l i ne .  O v ercrowded c l a s sroom s , l a c k  of  a dm i n i stra ti v e  
l ead e r sh i p ,  l ac k  o f  pa re nta l i nv o l v ement , a nd p hys i ca l , menta l a nd 
so c i al s t a t u s  o f  t he p u p i l a l l co ntr i bute to be hav i o ra l d i ff i c u l t i e s 
(Brodbe l t , 1980; C h e s e r , 1980 ; Ko h u t  a nd Ra n g e , 1 97 9; Sw i c k , 1 97 7 ;  
Ta nner, 1978 ) .  
The teac her ' s  d i scip l i ne i deo l ogy, a t t i t u d e  towa rd s  ma i ntenance 
a nd me t hod s o f  cla s sroom co ntro l , i s  a c ru c i a l  com po n e n t  o f  ma ny d i sc i­
p l i ne i s sues. Cha racter i s t i c s o ften a s soc i a ted w i t h  a t eac h er ' s  
a t t i tude towa rds d i sc ip l i ne are met hod s of  d e a l i ng w i t h  the s tuden t s , 
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k nowledge o f  s ubj ect  ma tter , i nd i v i dua l value s , pers ona l i ty ,  and  genera l 
a t t i tude ( Brodbelt , 1980; C heser , 1980; C l ar i zo , 1976; Swi c k , 1977; 
Ta nner , 1978 ) . Other comp l ex but  unconfi rmed fac tors are i n vo l ved i n  
determi n i ng th e tea cher•s pe rce i ved i deo l ogy o n  d i s cip l i ne .  One o f  
these  appe a rs t o  be  the teacher ' s  conceptua l deve l opmenta l  l eve l . 
Se l ected A spec ts of  Cla s s room Di s c i pl i ne 
I n  recent  yea rs , con s i de rab l e atten t i on has  been foc used  on 
c l a s s room d i s c i p l i ne i n  re search , along  wi th bo th popu l ar and pro­
fes s i on a l  l i terature .  The res u l t has  been a myri ad  of con fl i ct i ng  
p h i lo soph i es and  theori es . Th i s  res earche r  has  chosen  to focus  on  
the  ph i l osophy wh i ch v i ews d i s c i pli ne  as means  for h elp i ng  studen ts 
become s elf- d i rect i ng  and s e l f- res pons i b l e .  Open-mi ndednes s , 
c reat i v i ty ,  and  s elf-actua l i zat i on , as soc i ated w i th h uma n i sm , a re 
des i rab l e  c h a racteri s t i cs of the class room teacher  cons i de red to 
be cons i s tent  w i th th i s  p h i l osophy ( C heser , 1980; Or l i ch ,  et a l . , 
1980; Ta nner , 1978; Wi l l ower ,  1970; and others ) . The  parti c u l ar  
d i s c i p l i ne foc us chosen  for t he  s tudy wa s us ed to  de term i ne t he  l i ter­
a tu re s e l e c ted for the i nc l us i on i n  the re vi ew .  
P rofi le o f  Rura l , Suburban , and Urban D i s c i pi ne Prob l ems . 
Competen tl y ma nag i ng a c l a s s room setti ng  i s  a pr i ma ry concern to pro­
s pe c t i ve , beg i n n i ng ,  and experi enced teachers . I n  a s tudy by 
Brodbe l t ( 1 980) , i nner- c i ty j un i o r h i g h teac he rs rep o rted tha t 25 to 
50  percen t  o f  the i r teach i ng day was spent  i n  dis c i p l i n i ng s t uden ts . 
S u b urban a re a  teachers fo und 5 to 10 percent  or  l es s  of  their ti me 
invo l ved d i s c i pli ne . I n  another in ves ti gat i on  ( Koh u t  and  Range , 1979) , 
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d i s re s pect  for teachers wa s reported by 4 0  perce n t  of the rura l , 4 8  per­
cent  o f  the  s ub u rban , and  60 percen t of the urban  j un i or and  sen i or  h i gh 
teachers . Reports i nd i cate that  the mos t  extens i ve p rob l ems and  seri o us 
i nc i den ces occur  i n  l a rge metropo l i tan s choo l s .  HEW a nd N I E ' s  Safe 
S choo l S tudy ( Kohut  and Range , 1979 ) revea l ed tha t  s e ri o us prob l ems we re 
common p l ace  i n  1 2  pe rcen t of the urban e l eme n ta ry s chools , 18 percemt 
of the jun i or h i gh s choo l s  and 26 pe rcent of the sen i o r  h i gh s choo l s ,  as 
compa red to  6 percen t of  all rural and 8 percent  of a l l s ub u rban  s choo l s .  
Over 65 pe rcen t of  the h i gh  s choo l s an d 50 perce n t  of  the j un i or h i ghs 
i n  urban  a reas  emp l oyed profes s i on a l  securi ty offi cers. I n  ru ra l s choo l s 
the numbe r employ i ng guards dropped to one pe rce nt. 
C l a s s room d i s c i p l i ne problems vary w i de l y  i n  form and  le ve l of  
seri o u s nes s . Extreme phys i cal aggres s i on i s  revea l ed thro ugh acts of  
rac i sm ,  vanda l i sm ,  theft , th reats and s i m i l ar v i olen t acts . A l coho l , 
drug s , smo k i ng , p syc holog i cal di sturbances , and hypera c t i v i ty are both 
psyc holog i ca l and  phys i cal p roblems . Less ser i o us , b ut mo re common 
behav i ora l p ro b l ems i n c l ude s u l len and moody att i tudes , clown i ng and 
s how i ng  off , p rofan i ty� boi s terousnes s , i mpert i nence , ta rd i ness , 
absentee i sm ,  l ac k  of  res pect , i n attent i venes s , chea t i ng, res tles snes s , 
and defac i ng c l a s s room furn i s h i ngs  ( Brodbe l t ,  1980 ; Chese r , 1980; 
Howa rd, 1980; Ko h u t  and  Ra nge, 1979 ) . 
C ulturally depri ved i nner- c i ty s c hools seemi n g l y  have the 
maj or i ty of d:sc i pli ne problems ( Brodbe l t ,  1980 ; Kohut  and  Ra nge , 
1979 ) . Va nda l i sm ,  drugs , overcrowdi ng ,  and the va ri ous  s oc i a l i ll s 
foun d i n  the  metropo l i tan communi ty extend i nto the  sc hool corri dors . 
Hi g h  teache r turn o ver  caus es i ns tab i li ty i n  urban  academ i c prog rams . 
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Su b u r ba n  s tu de n t  pro b l ems a nd fru stra t i o n s  a re s im i l a r to t he i r  c i ty 
cou n te rpa rts . A n  add i t i o na l sou rce o f  fru s t ra t i o n i s  t he pre s s u re 
exe rted by pa re n t s  fo r 11good  .. grades . Co n sc i o u s  re be l l i o n a ga i n s t  
m i dd l e  cl a s s  va l ues ma n i fe s t s  i t sel f i n  a n  a rr a y  o f  v i ce s , va nda l i sm ,  
a nd pet ty c r i me s . Ko hu t a nd Ra nge ( 1 97 9 )  po s tu l a te t h a t  co n serva t i v i sm ,  
s tro n g  fam i l y t i e s , a nd re l ig i o n a re re s po n s i b l e  for t he l ow i nc i dence 
o f  m a j o r  d i sc i p l i ne pr o bl ems  i n  ru ra l a rea sch oo l s .  T he ma j o rity of 
c h i l d re n  a re taug h t  ea r l y to a s s ume r e s po n s i b i l i t ie s . Ru ra l pare n t s  
gener a l l y s u p po rt a nd e ncou rage mo s t  d i sc i p l i n a ry tec h n i que s em pl oyed 
by t he sc hoo l . 
D i sc i pl i ne a s  Se l f-D i rec t i on . Accord i ng to Dewey ( Jo nes  a nd 
Ta n ne r , 1 98 1 ) , a d i sc ip l i ned  pe rson  i s  " o ne who  i s  tra i ned  to co n s i de r  
h i s  o r  her act i o ns  a nd u nde rta ke t hem de l i bera te l y . ' ' Se l f -co n t ro l  i s  
a n  a tt i t u de g r a du a l l y  l earned i n  an  env i ro nmen t wh i c h  perm i ts stu de n t s  
to eva l u a te t he i r  o w n  be hav i o r  a nd mo d i fy t he i r act i o n s  i n  te rm s o f  
per so na l  va l ue s a n d goa l s .  Stude nt s  move to wa rd s perso na l l y mea n i n g fu l  
se l f-d i rect i o n by recog n i z i ng a nd acce pt i ng t he i r  be ha v i o r ,  t he mo t i ve s  
fo r t he i r  be hav i o r ,  t he effec t s  t h i s  be ha v i o r  ha s o n  o t he r s , a n d  t he 
po s s i b l e  a l ter n a t i ve act i o n s . Se l f -d i sc i pl i ne doe s  n o t  imp l y l ac k  o f  
s t ructure . Nece s s a ry to  t he se l f-d i sc i pl i n i ng proce s s  i s  a perce pt i ve 
teacher w ho gu i des , su p po rts , a nd encou rage s stude n t s  a s  t hey l ea r n  
p hys ica l ,  cog n i t i ve ,  a nd emo t i ona l  re s po ns i b i l i ty ( C he se r , 1980; 
S te n s r u d  a nd Sten s ru d , 198 1; Ta nne r , 1978; We bster , 19 6 8 ) . 
T he re l a t i o n s h i p bet�een deve l o pmen t  o f  se l f -co ntro l a nd 
di sc i p l i ne i s  i nco ncl u s i ve .  Ro h r baug h  a n d  Je s sor  ( 1975) a nd Swi ft a nd 
374451 
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S p i v a k  ( 1 97 3 ) d emon stra ted t ha t  s tude n t s  po s s e s s i n g  a h i g h  d egree  o f  
se l f-c o n t ro l were  better ad j u s ted , mo re r ea l i s t i c ,  m o r e  s u c c e s s fu l  i n  
schoo l ,  a nd l e s s  a pt to  d i s p l ay fru s t ra t i o n , a ng er , a nd d i s a p po i ntment 
t hroug h ex treme beha v i o r .  Fu rther  ev i d ence  su g g e st ed t ha t  beh a v i o r 
a c qu i red a nd mai nt a i ned throug h s e l f-d i rec t i o n a nd s e l f - co ntro l  i s  mo re 
re s i s t a n t  to ext i nc t i o n t h a n  ex ter na l l y  en fo r c ed d i sc i p l i ne ( Du C ette , 
Wo l k , a nd S o u ca r , 1 97 2; Puc kett , 1 97 8 ) . Wo r km a n a nd Hector  ( 1 978 ) 
r ev i ewed num e ro u s  s e l f-d i sc i p l i ne s tud i e s wh i ch n e i th e r  s u b s ta nt i a ted 
no r refuted t h e  prev i ou s  c l a ims . 
I n fl uenc e  o f  Teac her Persona l i ty a nd Be ha v i o r a l C h a racter i s t i c s . 
A l t ho ug h  t he ex a c t  re l a t i o n sh i p i s  s u bj ect to d i s pu te , a c ommo n l y  
a c c e p ted be l i e f i s  t ha t  va r i a b l e s  o f  a teac her1S pe r s o na l i ty a nd 
be ha v i o r d e t e rm i ne c l a s s room atmo s phere  a nd i n f l u en c e  s tudent  be hav i o r , 
soc i a l i za t i o n , a nd s e l f-e s teem ( C he s er , 1 98 0; K i nd s va tt e r , 1 9 78; a nd 
Unru h , 197 7 ) .  Po s i t i ve c l a s s room c l ima te enco u r a g e s  s t ud en t s  to wor k  
prod u c t i v e l y towa rd s  aca dem i c a nd soc i a l  dev elo pm e n t. Prov i d i n g a who l e­
some , s t i mu l a t i ng , a nd p l ea sa nt c l a s s ro om s i tua t i o n requ i res  res pec t , 
t r u s t , h i g h  mora l e ,  coo pera t i on, c o he s i vene s s,a nd  co n c e rn ( Fox , et a l  . ,  
1 974) . 
R e s ea r c h ha s s o u g h t  to ex p l i c a t e  wh i c h  teac h e r  c ha ra c ter i s t i c s  
promote  po s i t i v e s tud ent  a t t i t ude s  a nd be hav i or .  C l a r i z i o  ( 1 97 6 ) , 
Howa rd ( 1 980 ), K i n d sva tter  (1978), a nd Sw i c k  ( 1 9 7 7 ) i nd i c a te  t h a t  
e ffec t i v e  tea c he r s  ha ve  t hese  pe r sona l i ty t ra i t s: pa t i e nc e , fa i rnes s 
a nd i m pa rt i a l ity, s e n s e  of humo r , good d i spo s i t i o n a nd co n s i s t ent  
be ha v i o r ,  f l ex i b i l i ty ,  a p l ea sa nt ma nner , coop e ra t i v e a nd d emoc ra t i c  
a tt i tud e , p rof i c i ency i n  t he i r s u bj ect ma tter, k i nd l i n e s s, i nterest  
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i n  a nd concern for the s tudents , and a pos i t i ve v i ew of thems e l ves . 
Teacher beha v i or  vari a b l es  con s i dered by Ros en s h i ne  a nd Furs t ( Orns te i n 
and  Le v i ne , 198 1 ) to be mos t  h i g h l y  corre l ated w i th s t uden t  ach i eveme n t  
were c l ar i ty ,  vari a bi l i ty ,  enthus i asm , tas k-or i e n ted or  b u s i nes s - l i ke 
behav i ors , s tudent  opportun i ty to l earn what i s  l ate r tes ted , use  of 
s tudent  i deas , pra i se ,  s tructuri ng comments , h i gher  orde r ques t i on i ng, 
prob i ng , and d i ffi cu l ty of i ns tructi on . I n  con tras t ,  s a rcasm , overl y 
h ars h pun i s hmen t , and  error- ori ented teach i ng focus i ng on the l earners ' 
mi s ta kes wi tho u t  g i v i ng pra i se and encourageme n t , nega t i ve l y  i nf l uences 
the s tuden ts ' mot i vati on and pe rserverence . S tudi es  by Berl i ner and 
T i k u noff ( 1976 ) ,  a nd Gumb i ne r ,  et a l . ( 1979 ) confi rmed tha t  pers ona l i ty 
and  behav i ora l tra i ts wi l l  exert an i nf l uence on  c l a s s room env i ronme n t  
a nd s tuden t  behav i or .  
Sm i th's ( 198 1 ) res earch re-empha s i zed th a t  the ro l e  of the vari ous  
pe rs ona l i ty vari ab l es i n  es ta b l i sh i ng pos i ti ve s t ude n t  a tt i tudes and 
behav i or  rema i ns  unc l ear . Sk i l l s  and te chn i ques wh i c h  work for one 
teacher i n  one s i tuat i on  may or  may not  work fo r others . Some educa-
tors contend that i t  may not  be pos s i b l e  to defi ne  and  mea s u re charac ­
teri s ti cs o f  .. effect i ve • •  a n d  .. i neffect i ve • • tea ch i n g .  I mp ed i me n ts to 
teache r behav i or  res earch are th e n umerous operat i on a l  defi n i ti ons and 
methods of q ua n t i fy i ng behav i or , absence of a cohes i ve theoreti ca l 
cons truc t , and  a res earch  approach focus i ng ma i n l y  o n  the teacher , w i th 
l i tt l e  atten t i on on  te acher/student  i n teract i on ( Orn s te i n a nd Lev i ne ,  
198 1 ) . C onf i rm i ng the confus i on and comp l ex i ty i n  teacher  behavior re­
s ea rch i s  Ro sens h i ne a n d  Furs t's (Orns tei n and Lev i ne ,  198 1) d i s c l os u re 
th a t  d i ffere n t  i n s ti tuti ons  frequent l y use oppos i ng s ta ndards fo r 
tra i n i ng teac hers . 
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A Compari s on of C us todi a l  and Huma n i s t i c  Di scipl i ne Ideo l oqy . 
D i sci p l i ne i s  i nterpreted di fferent l y  by each i nd i v i dua l  dea l i n g w i th 
d i srupt i ve behav i o r .  The l i tera ture revea l s  that  many educa tors ho l d  
a s i mp l i s t i c  v i ew of di sc i p l i ne ,  often perce i v i n g  i t  on l y  a s  ma i n­
tenance of con tro l a nd preservat i on of orde r .  Theori s ts have de ve l oped 
mode l s to exp l a i n  di sci p l i ne i deo l og i es . W i l l ower , E i de l l ,  and Hoy 
( Wi l l ower ,  1975) h a ve p l aced di s c i p l i ne i deo l ogy on a con t i n uum ran g i ng 
f rom h uman i s ti c to cus todi a l . C us todi a l  teacher/ s tude n t  re l at i o ns h i ps 
a re ch a racte ri zed by conform i ty ,  s ubo rdi nat i on and mi s trus t. H uman i sm 
s tres ses  acceptance , trus t ,  and unders tandi n g . T he theorem i s  termed 
the  1 1Pup i l  Con tro l I deo l ogy .. ( PC I ) . Other mode l s i den t i fy h uman i s ts 
a s  i n teracti on a l i s ts or  democrat i c di s c i p l i n ar i ans  and cus todi a l i s ts 
a s  i nterve n ti on i s ts or authocrati c di s c i p l i n a r i ans  ( G l i ckman and 
Tamas h i ro ,  1980; Or l i ch ,  et a l . ,  1980; Webs te r ,  1968) . 
The  re l a t i on s h i p of human i s ti c/ cus todi a l  d i s c i p l i ne be l i efs of 
teac hers and other educa tors to vari ous di men s i on s  of s c hoo l  and 
teach i ng has  been i n ves t i gated i n  over seven ty di sci p l i ne s tud i es . 
D i sci p l i ne i deo l ogy s eems bound to both persona l i ty and soci a l  fa ctors . 
A s amp l i ng of s tudi es , i ndi cat i ve of the research  exami n i ng PC I s hows 
the emergence of some genera l trends . I n i t i a l work  by W i l l ower , et a l . 
( W i l l owe r ,  1975) p robed the re l a tion s h i p  of dogma t i sm and soc i a l izat i on 
to PC I .  Low d i ctato ri a l nes s  and pragma t i sm of pr i n c i pa l s and teac hers 
we re a s s oc i a ted wi th a h umanis t i c i deo l ogy . An i n ves t i g a t i on by 
W i l l ower and Landi s ( 1970) i mpl i ca ted that a h i gh l eve l of teacher 
profe s s i on a l i sm was re l ated to a h uman i s ti c PC I .  He l s el (1971b)  con­
clude d  th at  a trad i t i ona l  va l ue sys tem was pos i t i ve l y re l ated to  a 
c us todi a l  i de o l ogy. A s econd s tudy by He l s e l  ( 1 97 1 ) s h owed that  
c us tod i a l  tea c hers p l aced a h i gh va l ue on  auth o ri ty . Ev i dence from 
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a s tudy by Nach s ch e i m and  Hoy ( 1 976 ) sugges ted tha t  cus tod i a l  i deo l ogy 
was an  a s pect  of  a n  authori tari an  person a l i ty .  I n  F o l ey and Broo k ' s  
( 1 978 )  e xami n a t i on of teacher i deo l ogy , cus tod i a l  teachers referred 
more d i s c i p l i ne p rob l ems to the pri n c i p a l  than  h uman i s t i c teachers . 
W i l l ower and  Lawrence ( 1 979 ) con cl uded tha t  teachers who perce i ved 
s tudents  a s  a threat to contro l  espoused cus tod i a l  v i ews . Hen ce , e l e­
men ta ry teachers as  compared to secondary te ache rs we re more human i s ti c ,  
s i nce e l emen tary s tuden ts posed l es s  of a th re a t  due  to s i ze ,  age , and 
i mmaturi ty . A pos i t i ve re l a ti on s h i p between h uma n i sm and  tea cher s e l f­
actua l i za t i on was es tab l i s hed by No l l , W i l l ower , a nd  Barnette ( 1977 ) .  
Ac cord i n g  to De i bert and  Hoy ( 197 7 ) ,  the more human i s t i c the i nd i v i dua l 
teacher's and  th e enti re facu l ty ' s  pup i l con tro l o r i e n t a t i on , the mo re 
s ucces s fu l  s tudents are i n  movi ng  towa rds s e l f- actua l i za t i on . As s um­
mari zed  by Ap p l ebe rry and  Hoy (1969), an open i ns tr u ct i o n a l  sett i n g  and  
a pos i t i ve c l a s s room c l i ma te i s  fos tered by teachers w i th huma n i s ti c  
i deo l o gies . F i n d i ngs  presen ted by J ones and  H arty ( 1980 ) and  Hoy and  
Rees  ( 1 97 7 ) demo n s trated that as s tudent  teachers and  fi rs t yea r  
teachers acq u i red mo re experi en ce , they became s i g n i fi can t l y  more 
c u s todi a l . Leppert and  Hoy (1972) and McAndrews ( W i l l ower , 1975 ) fa i l ed 
to f i n d  re l a t i on s h i p s  between di s c i p l i ne be l i efs a n d  te achers ' l eve l 
o f  s e l f- es teem and  the person a l i ty factors o f  se l f- a s s e rt i on , ego i sm ,  
o rderl i ne s s , s ubmi s s i venes s , and  fri end l i ness . 
From the resea rch comp l eted , a compos i te p i c t u re of the h uman -
i s t i c and  the c u s tod i a l  teacher ma teri a l i zes . For  the human i s t ,  d i s -
1 8  
c i p l i ne i n fers s e l f-re s pect and res pect for others . S tuden ts are seen  
a s  tru s tworthy and  capa b l e of se l f-con tro l and res pons i b i l i ty .  Exag­
gera ted emphas i s  on  s ta tus  d i ffe rences between s tuden ts and  teachers 
a nd barr i e rs to free commu n i cati on are avo i ded . S e l f-d i s c i p l i ne 
re p l aces s tri c t  teacher contro·l . Expected beha v i o r  i s  bas ed on a re­
c i p roca l re l at i ons h i p between teacher and s tuden t .  The democra ti c 
a tmosphere p rov i de s  for fl ex i b l e  ru l es and prov i s i on o f  s tuden t i n ter­
a c t i on  for sett i ng s tandards . D i s c i p l i ne i s  ta i l ored to the deve l op ­
me n t a l  l e ve l o f  t h e  s tudents and s a ti s factory t o  a l l parti es  i n vo l ved . 
S t uden t an d  teacher i dent i fy appropri ate s o l u t i o n s  for mi s behav i or, 
after wh i ch the s tudent ma kes a comm i tmen t  to ca rry o u t  the mu tua l l y  
a g reed u pon  plan. Hars h  and  abus i ve pun i s hmen t  and the use  of  ri d i ­
cu l e  and s a rcasm h i nder commun i cati ons  between teacher  and  s tude n t  and 
th us  are absen t i n  a human i s t i c envi ronmen t .  H uman i s ts a re warm 
teachers i n  whos e c l ass rooms trus t ,  con fi den ce, concern, and open 
commun i ca t i on  are di s p l ayed . Wi th s upport from the teacher, s tuden ts 
deve l op the a b i l i ty to s o l ve the i r own prob l ems. 
C u s tod i a l  teachers seek to domi n ate the beh a v i or of others and 
exert contro l over them . I n  the i r c l assrooms, a r i g i d  s tudent/teacher 
h i era rchy ex i s ts .  Ma i n tenance of orde r i s  the pr i ma ry concern i n  th i s  
h i gh l y  con tro l l ed s etti ng . Many t i mes thes e  teachers are comp u l s i ve, 
emot i on a l l y  unres pons i ve, and ori ented towards ach i e vemen t, cu rri cu l um, 
and the reg i menta t i on  of schoo l . S tudents are v i ewed as i rres pons i b l e  
i nd i v i du a l s who w i l l  become un ru l y, obs t i nate, and mi s ch i evous un l es s  
fi rm con tro l  i s  e s tab l i s hed and con ti nua l l y  en forced . Often studen ts 
a re s tereotyped i n  terms o f  prev i ous  behav i or, s o c i a l  s tatus , appearan ce, 
) 
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a n d  o t he r  teac her' s  o p i n i o n s . T o  s ha pe a ppro p r i at e  be hav i or , t h e  teac her  
sets  the  s ta ndard s a nd sys tema t i c a l l y  i nfo rm s  t he s t u d e n t s  how  t hey 
s hou l d  act a nd fee l , what t hey s ho u l d  d e s i re, a nd wh a t  i s  r i g ht a nd 
wro ng . D ec i s i o n s  o f  t h e  teac her mu s t  be acce pted w i t ho u t  q u e s t i o n . 
L i tt l e o p po rtu n i ty i s  prov i ded for the  s tuden t s  to  a c t i v e l y  ex p l o re 
t he i r  v a l u e s , a t t i tudes , emo t i on s , a nd co nc ern s . The  s tu d en t ' s  i nn er 
be i ng i s  d e emed  u n i m po rt a n t. Pro b l em so l v i ng ,  cr i t i ca l  t h i nk i ng , 
c rea t i v e  e nd e a v or s , a nd o t he r  l ea r n i ng  tec h n i qu e s  r e qu i r i ng d e bate , 
d i sa g re em e n t  o r  t h e  qu e s t i o n i ng  o f  ex pert  a u t hor i t i e s  a r e  u s ed i n fre-
qu e n t l y .  The  tea c h e r ' s  a u tho r i ty rests  i n  po wer a c c o rded by  the  .. r o l e" 
o f  tea c he r , r a t he r  t ha n  res pect o f  the s tuden t s . P e s s im i sm a nd i mper -
so na l i ty per v a d e s  t he a tmo s phere o f  the cu s tod i a l  c l a s s room . Be hav i or 
pro b l em s s t em from t he r i g i d , pa s s i v e  n atu r e  o f  the  l earn i ng ex per i en c e s  
c u s tod i a l  t ea c he r s  p r e sent . I so l a t i on  a nd va r i ou s  r e i n fo rc ement  tec hn i -
qu e s  a r e  us ed to s ha pe de s i red stu dent  be ha v i or. Neg a t i v e  re i n forcem e n t  
i n  t h e  fo rm o f  p hy s i ca l  fo rce o r  cor pora l pu n i s hm e n t  m a y  b e  advocated . 
D i sc i pl i ne S t ra teg i es .  There w i l l  be t i mes  when  u na c c e ptab l e  
be ha v i or d i s r u p t s  a cl a s s  by i nterfer r i ng wi t h  t he l ea r n i ng  e f fo r ts o f  
o t h e r  s tu d e n t s . I n  suc h ca s e s, the  beha v i or s ho u l d  b e  ex t i ngu i s hed 
w i t ho u t  fu r t h e r  u nderm i n i ng  t he l ea r n i ng  a tmo s p he re . Em p ha s i s i n  t he 
l i tera t u r e  rev i ew wa s p l a c ed on  cons truct i v e contro l a n d t he dev el o pme nt 
of i n ne r -d i re c t i o n . Al t hou g h  i t  i s  not  t he r e s ear c h e r ' s  i nt e nt i o n to 
pre s e n t  a n  ex ha u s t i v e  d i s cu s s i o n of  s pec i f i c  cl a s s ro om ma na gem e nt tec h n i ­
qu e s, br i e f co n s i dera t i o n may
· 
r e i n fo rc e the  concepts  o f  c u s tod i al a nd 
huma n i s t i c d i s c i p l i n e .  {our ses  and wo r ks ho ps ha v e  f u r nis hed tea chers  
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w i th d i s c i p l i ne me thods rang i ng from behav i or  modi fi ca t i o n  to des i s t  
s tra teg i es to rea l i ty the rapy (Orl i ch ,  et a l . ,  1980 ) . At  one end of 
the  con t i n u um between i mposed di s c i p l i ne and s e l f-di s c i p l i ne ,  are the 
more trad i t i on a l  s trateg i es devi s ed on l y  to s top  the unacceptab l e 
beha v i or . Methods promo t i ng  s e l f-di s c i p l i ne prov i de for endi ng  the 
i nap propr i ate behav i or ,  redi rect i ng  the pup i l i n  cons truct i ve beha v i or , 
p romo t i ng l ong range deve l opmenta l  goa l s ,  and con t i n u i ng an  un i nter­
rupted fl ow of  c l a s s room acti v i t i es ( Tanner , 1978 ) . 
P un i s hmen t  i n  the form of phys i ca l  force , extra s choo l  work , 
e tc .  creates  d i s ta nce w i thout  e l i mi nat i ng  the m i s be h a v i o r .  Often 
c has t i s emen t  fos ters more mi s beha v i or as  the s tuden t re l e a s es hos ti l i ty 
a nd res en tme n t . Cooperat i on w i l l  be ga i ned by fi rmne s s  w i th  under­
s tandi n g , wh i l e  phys i ca l  force and angry wo rds b u i l ds b i tternes s and 
frus trat i on between the te acher and s tuden t ( Ches er , 1980 ) . 
Ta nner  ( 1978 ) , Ma l l ory ( 1979 ) , and  Orl i c h ,  e t  a l . ( 1980 ) sugges t 
s everal po s i ti ve approaches for modi fy i ng beha v i or w i tho u t  di s turb i ng 
the  c l a s s room a tmosphere or creati ng  a power s trugg l e w i th the s t udent .  
Mo v i n g  towards a d i s rupti ve student  o r  a s tern l oo k  i n  h i s /her  di rect i on 
i s  often enough  to end  the mi sbehav i o r .  Ignori n g  i napprop ri a te be­
h a v i or , wh i l e  rewa rd i ng  appropri ate behav i or can effec t i ve l y  exti ngu i sh 
the  behav i or ,  prov i d i ng  the studen t's acti ons are no t re i nforced by 
peers .  So ft repri ma nds , a ud i b l e  on l y  to the stude n t  mi s behav i ng ,  
p rov i de a mode for pos i ti ve behav i or and do not  s i ngl e  out  the student 
by maki n g  h i s beh a v i or noti cea b l e .  When mi s beha v i or o ccurs , i t  i s 
i mportant  for the te acher to d i scover the reason  for the  s tudent's 
behav i o r .  V i o l a t i on  of c l a s s room s tandards a n d  ru l es i s  often a cry 
for a t te n t i on , w i s h  for revenge , or  d i sp l ay of i nadeq uacy .  
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Fo r a teacher  to  s u cces sfu l l y  es tab l i s h and  ma i nt a i n a pos i t i ve 
l ea rn i ng e n v i ronme n t , s / he mus t deve l op a vas t  repe rt o i re of techn i q ues  
for copi ng wi th  and  react i ng to  any parti c u l ar pro b l ems . S i nce l es s  
confl i ct h a s  been re l ated to a more human i s t i c or i e n ta t i on  i n  teacher 
d i s c i p l i ne ,  i t  wou l d s eem reasonab l e  to recog n i ze  and  fos ter s tra teg i es 
wh i ch  a re cons i s te n t  wi th th i s  i deo l ogy. 
Conceptua l Sys tems Theory 
How an  i nd i v i dua l i n terprets env i ronme n ta l i nformat i on  and  re­
l a tes to o ther  peop l e i s  one of the fun cti ons  of h i s / her  conceptua l 
sys tem . C o n ceptua l Sys tems Theory ( CS Theory ) foc u s e s  on  the growth and  
deve l opmen t  of an  i nd i v i dua l 's s tructure of  pers ona l i ty tra i ts through  
i n teract i on between the  pers on and the  envi ronmen t  s / he experi en ces . 
Structure , a s  us ed i n  CS Theory , refe rs to the compos i t i on and organ i ­
za t i on  of component  concepts i n to a comp l ex sys tem of  be l i e fs .  Concepts,  
deri ved from experi e n ces wi th even ts , objects , a nd  cond i t i ons  i n  one ' s  
e n v i ronme n t , fo rm a s  a re l at i ons h i p deve l ops between the  pers on and 
p a s t experi ences . C ha nges i n  concepts wi l l  evo l ve as  a pers on  adapts 
to confl i cti ng i nformati on i n  h i s /her worl d .  Emerg i ng con cepts a re i n­
corporated i n to a s tructure wh i ch gu i des an  i nd i v i dua l 's behavi or . Ma t­
u ra t i on  i n  the  d i ffe ren ti a ti on and i ntegrat i on  o f  an  i nd i v i dua l ' s  con ­
ceptua l s tructure occurs from an  externa l ,  depen de n t  s tate i n  wh i ch the 
concepts  a re l eft i s olated , to an  i n tern a l , i n te rdepende n t  ori en tation· 
i n  wh i ch they are i n tegrated w i th other concepts . Conceptua l  comp l ex i ty 
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d i ffers w i th the n umbe r of concepts deve l oped and the a l te rna t i ve me ans  
of organ i z i n g  the s e  concepts  when  i nterpreti ng eve n ts i n  one ' s  envi ron­
men t. For  examp l e ,  the i ndi v i dua l wi th a s i mp l e sys tem of un re l ated 
concepts w i l l  be  ab l e  to app l y  exi s t i ng  con cepts  in on l y  one fi xed way 
when i n terpreti n g  and  act i ng  upo n new i n forma t i on. Ind i v i dua l s w i th 
h i g h l y  i n tegra ted  sys tems wi l l  app l y  mu l t i p l e sets  of  mea n i ngs  when 
a n a l yzi n g  and synthes i zi ng  a new experi ence (Brown and S trom , 1972; 
Ha rvey , e t  a 1 .  , 1961; M i  1 1  er , 1981) . 
Ha rvey , H u n t , and  S c h roder's (1961) i n terpreta t i on  of CS  Theory 
re l a tes  a 11Con c rete- abs tract 1 1 d i me ns i on of pers on a l i ty deve l opment  to 
the  l eve l o f  conceptua l comp l ex i ty and  matur i ty .  1 1Con c rete11 i n fers 
th at  the person  i s  s t i mu l us bound , h i s / her  though ts , fee l i ng s , and  
a c t i ons b e i n g  res tri cted to  the s t i mu l i encoun tered i n  the i mmed i ate 
e n v i ronmen t .  At  the ab s tract end of  the cont i n u um ,  the pers on • s ab i 1 i
. 
ty 
to genera l i ze and  u se  i n terna l i zed s tandards re l e a s e s  h i m/ h er from 
i mmed i a te en v i ronme n ta l factors , a l l ow i n g  cons c i o u s  and  i ndependen t 
though t ,  fee l i ng ,  and  acti on . 
Sys tems or l eve l s of conceptua l deve l opmen t  de l i neated by Ha rvey , 
e t  a l . (1961) i nc l ude: Sys tem I, un i l atera l dependence; Sys tem II, 
negat i ve i nterde penden ce; Sys tem III , condi t i ona l dependen ce; and , 
Sys tem IV, i nformat i on a l  i nterdependen ce . Th i s  c l a s s i fi ca t i on  provi des 
a way of d i ffere n t i at i n g  fundamenta l var i ati ons  i n  i nd i v i du a l  me thods of 
cop i ng w i t h  conf l i ct ,  proces s i ng i nforma ti on , and art i c u l ati ng  and  
i n tegrat i ng know l edge . Pers on s  wi th l ow conceptua l sys tems , represented 
by a s i mple , concrete conceptua l s tructure , s h ow l i ttl e interre l ati on sh i p  
amo n g  co n ce p ts . In d i v i dua l s w i th h i gh  concep tua l l e ve l s exh i bi t clear l y  
a rt i c u l a ted a n d  h i g h l y  d i fferent i ated concepts , comp l e x l y  and  i n ter­
dependen t l y or i en ted . 
De ve l opmen t a l ong  the concrete-abs tract  con ti n u um proceeds 
t h ro ug h  a cyc l i ca l  s eri es of s tages , wi th th e i nd i v i du a l ' s  th oug h t  
patterns becom i ng  i n creas i ng l y  abs tract . Th e theory a s s umes tha t  
matur i ng  i s  not  nece s s ari l y  age re l ated; therefo re , progres s i on o f  
one ' s  deve l opme n t  h a s  n o  cri ti ca l pe ri od . D i ffere n t  l eve l s  of con­
ceptua l funct i on i ng wi l l  be fo und among  i nd i v i d u a l s o f  th e same age 
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and grade l eve l due to the ti m i ng  and seq uen c i ng  of expos u re to va r­
i ou s  e n v i ronments . For  examp l e ,  behav i or typ i ca l of fi rs t s tage 
fun c t i on i ng i s  characteri s t i c of two , fi ve , ten , and s i xteen yea r o l ds .  
At  the vari ous  age s , a nove l s i tua ti on may i n i t i ate an  en t i re l y  new 
deve l opmen ta l  cyc l e ,  ca us i ng a swi ng  from the s u bm i s s i ve ,  obedi ent  
behav i or o f  Sys tem I to  the nega t i v i sm of Sys tem I I , back to  Sys tem I · 
beha v i o r ,  e ve n t ua l l y  progres s i ng to Sys tems I I I  and  I V  i f  condi t i ons  are 
favora b l e . Emergence of comp l ex con ceptua l sys tems o c c u rs on l y  i f  
e n v i ronmen ta l  cond i t i ons  are provi ded i n  wh i ch the pers on a ct i ve l y  us es 
h i s/her th i nk i ng  to i n terpret and corre l ate concepts . S i nce the l e ve l 
of  conceptua l deve l opment  dete rmi nes a pers on's rea c t i ons  towards en v i r­
onme n t a l  s ti mu l i ,  l earn i ng  en v i ronments en ha n c i n g  progres s i on mus t be 
adapted to the curren t conceptua l sys tem ( Ha rvey , et  a l . ,  1961 ; M i l l er ,  
1981 ; W i l sman , 1978 ) . 
An i nd i  t i d ua l may not reach the s ame l eve l of  abs trac tness  i n  
a l l s t i mu l u s  doma i ns . However , theori s ts as s ume tha t  a t ta i nment  of 
a n  a bs tract  l eve l i n  one doma i n enha nces the chances of  re ach i ng  a 
s i m i l ar  l eve l i n  o ther  areas , speci fi ca l l y  i f  the s ame cog n i ti ve un i ts 
a re i n vo l ved ( Ha rvey , et a l . ,  1961 ;  M i l l er , 1981 ) . 
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S i nce  Ha rvey , e t  al. f i r s t  pro po s ed a t heory  of  c o nc e ptua l 
sys tem s  i n  196 1 , t heoret i cal v a r i a t i on s ha v e  been  pos i t ed by Hu n t  a nd 
Su l l i v a n , 1 97 4 ; Sc h ro d er , Dr i v er , a nd Streu fert , 1 967 ; a n d, S treu fert 
a nd Streu fert , 1 978 ( M i l l er ,  1 981 ) .  The  pre sent  s tudy  i s  ba s ed on the  
o r i g i na l  theory e s po u s ed by H arvey , Hu n t , and  S c h roder . 
Ha rv ey ,  Hu n t , and Sc hroder ' s  Conceptu a l  Type s . C o n c e p t u al 
d ev e l o pmen t a l  s t a g e s  r epresen t  d i fferent me thods  o f  fu n ct i on i ng a l o ng 
a concr e te - a b s tra ct  cont i n u um . Per sons  a t  imm a tu re  s ta ge s  o f  con ­
c e ptu a l  d ev e l o pm e n t  a re com pl etel y d e pendent  on o t h e r s , i nter pret i ng 
and ac t i n g  u pon in forma t i on i n  one f i x ed way .  At i nt e rmed i a t e  s ta ge s , 
o n e  h a s  mo re t h a n a s i n gl e ,  f i x ed ma nne r  o f  v i ew i n g  t he env i r o nment . 
Al t hou g h  c o n c e p t s  a r e  a s  yet u nre l ated , cogn i t i v e  fu n c t i o n i ng i s  l e s s  
s tereotyped a nd more r e l ev a nt . O nl y  a t  ma tu re  s t a g e s  d oe s  a n  i nd i v i dual 
fu n c t i on  mu tu al l y yet a u tonomou sl y  w i t h  ot hers , ex p l a in i n g  and synt he­
s i z i n g  a l tern a t i v e  o r  d i s crepant i nte r preta t i o n s  of  i n forma t i o n ( Wil sma n , 
1 978) . 
Con c i s e  be ha v i o r s  have  been pred i cted by Ha r v ey , e t  a l . ( 1961 ) 
for e a c h  o f  t h e  fou r sys tem s prev i ou s l y  i den t i f i ed .  S oc i a l norm s  and 
r u l es d i cta ted by per son s in  po s i t i o n s  of au t ho r i ty regul ate  the Sys tem 
I i nd i v i dua l ' s  t ho u g ht s , fe el i n g s , and act i o n s . H i g h l y  conv en t i onal , 
u n i l a tera l depend en t  peo p l e i d en ti fy stro n g l y wi t h  soc i al r o l es  a nd 
s ta tu s  po s i t i on s  and ho l d  ex treme , po s i t i v e a t t i t u d e s  towa rd tra d i t i on 
a nd i n s t i tu t i onal a u t ho r i ty .  Ready-ma de  rul es and no rm s  a re  accepted  
and  r i tua l i s t i c a l l y  fol l owed 0 i t ho u t  com prehen s i o n . Va l u e s  a r e  i nter - · 
n a l i z ed w i t ho u t  i n s i g ht or  un der s t a nd i n g. Absol u t i sm and r i g i d i ty 
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characteri ze  the i r be l i e fs .  T he worl d i s  vi ewed s i mp l i s t i ca l l y a s  
good/bad , b l ac k/wh i te .  E thnocer tr i sm proh i b i ts t h e  a b i l i ty t o  empha th i ze 
or  ro l e  p l ay .  U n a b l e to th i n k  or act i mag i nat i ve l y  i n  new s i tua t i ons  or  
cond i t i ons  of  s tres s , one i s  bound to  predetermi ned  modes of  acti on . 
Res tri cted exp l ora t i on o f  or e ' s  va l ues , re l a t i on s h i ps , and  phys i ca l , 
s oc i a l  and emo t i ona l e n v i ronment_  wi l l  ha l t  deve l opme n t  a t  the  Sys tem 1 
l eve l ( Harvey , 1 96 7 , 1970 ; Ha rvey , et  a l . ,  196 1; Pryor , 1981 ) .  
Nega t i ve i ndepend n e e  i s  �haracteri zed by an i n i ti a l  brea k i n9  
away from soc i a l l y  approv d n o rms , va l ues , a n d  s ta ndards . Learn i ng to 
as s e rt onese l f  i s  a nece: s i ty � o r  progres s i on to Sys tems I I I  a nd I V , 
otherwi s e  th e pe rs on wi l l  rema i n d�pendent on exte rn a l  control . Sys tem 
I I  i nd i vi dua l s a re mo r·e s e l f. - re 1 i ' n t !. l e s s  depende n t  on  a u thori ty fi gures 
to g u i de the i r  act i o n s . Wh�·a de:v f: .l optne n t  i s  ar·res ted  a t  Sys tem I I , deep 
fee l i n gs of  uncerta i n  Y �  d ' �; trus t of a �J t h o ri ty , and rebe l l i o us att i tudes 
towa rds i ns t i tut i ons , i: r-ad i t ·i on s  a.nd a u tho r i ty are genera ted . Yet , when  
the  i n d i v i dua l  i s  i n  a po - i  : i o o f  pn·1e t ) s/he  uses  i t  ri g i d l y  and  
abus i ve l y .  T h i s  s ta te of be i g may res u l t from experi ences w i th an  
a uthori ty fi gure w h o  a dmi n i s te red rew5 rds and pun i s hmen ts i n  an unpre­
di c ta b l e fas h i on .  Neg at i  e i n d� pende n t  i ndi v i dua l s wan t  an d need others 
to re l y  on , b u t  fea r exp l o i ta t i on  and the l os s  of pers o n a l  contro l 
( H a rvey , 1967 , 1970 ; H a rvey � e t  a 1 . ,  1 96 1 ; Pryor , 198 1 ) . 
A pers on w h o  h a s  p rog re s s e d  t ·  Sys tem I I I  i s  now ab l e  to v i ew 
o t h e rs mo re ob j ec t i ve l y , n o  l on g e r  e pect i ng them to ho l d  h i s / he r  
a tti tudes , be l i efs , a n d  v a l ues  . .  A n  un de rs ta nd i nq of o t h e r ' s  v i ews and 
s ta n d a rds , r a t h e r  t h a n  s u bm i s s i on o r  res i s tan ce to them pe rmi ts growth 
of mutua l re l a t i o n s h i p s  as we l l  as s e l f- unders ta nd i n g a n d  emp h a thy towa rds 
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o t h e r s . At t h i s c o nc e pt u a l  s ta g e , one  i s  a b l e  to s i m u l t a n eo u s l y  ho l d  
a l t e rna t i v e  v i ews o f  ev e nt s , o f  o t he r s , a nd o f  o n e s e l f .  Co nd i t i o na l l y  
d e pe n d e n t  i nd i v i du a l s a re o bs e s s i v e l y  concerned w i t h  e s ta b l i s h i ng 
f r i e nd s h i p s  a nd ma i nt a i n i ng i nter persona l co n s e n s u s , po s s i b l y  d u e  to  t he 
i so l a t ed fee l i ng o f  b e i n g o n  t he i r own , no l o n g e r  d e pendent  o n  a u tho r i ty 
f i g u re s . Unde r  t he g u i se o f  a d es i re to  h e l p o t h er s , t h e  Sys t em I I I  
i nd i v i du a l may  ex erc i s e h i s / her  need to c o ntro l o t he r s  by e st a bl i s h i n g  
re l a t i o n s h i p s  i n  wh i c h  peo p l e a re dependent  o n  h e r/ h i m . Sys t em I I I  
fu nct i o n i ng r e s u l t s whe n  c o p i n g  mec ha n i sms o f  m a n i pu l a t i o n  a nd depend­
e nc y  a r e nu rtur ed by pr otec t i n g  t he i nd i v i du a l  from h i s / her  i mm ed i a te 
e nv i ro nm e n t  and p revent i ng rea l i s t i c  feed bac k ( H a rvey , 1 967 , 1 97 0 ; 
Harvey , e t  a 1 • , 1 96 1 ; Pryor , 1 98 1 ) .  
As  t h e  c o nc e p tu a l  l ev e l  becomes  h i g he r , a g rea ter  s e l f -awa renes s 
i ncrea s e s  s e l f-r e s pon s i b i l i ty a nd se l f- re l i a nc e . I nd i v i d ua l s ,  more 
to l e ra n t  of  a nx i e ty , more  re s i s ta n t  to s t r e s s ,  a nd a u t o nomo u s l y  a nd 
mu t u a l l y i nterde pe nd e n t , a re fu nct i o n i n g  a t  t h e  mo s t  a b s t r a c t  l ev e l o f  
c o nc e ptu a l  ma tu r i ty .  Freedom from fea rs of  r e j ec t i o n a nd r e s i s ta nce  
o r  s u bm i s s i o n to  a u t ho r i ty perm i ts Sys tem I V  i nd i v i d u a l s  to  v i ew s e l f ,  
o t he r s , a nd ex i st i ng norm s a nd ru l es mo re  d i sc r i m i na te l y . W i t h  g rea ter 
a bs tract n e s s  com e s  c rea t i v i ty ,  em pa t hy ,  an  i n fo rma t i o n - s ee k i n g ,  pro b l em ­
so l v i ng o r i en ta t i o n , a nd t he a b i l i ty to  ho l d  a s pec i f i c  pos i t i o n w h i c h 
wi l l  n o t  d i s t o r t  rea l i ty .  Ru l es a nd orga n i z a t i o n a r e  d eemed  benef i c i a l 
whe n i m p l em en ted to  a c h i ev e  o bj ec t i v es . I n terd e p e nd e nc e a t ta i ned  at  
t h i s s ta ge resu l t s from the  fr eed om t o  ex p l o re o ne • s  s o c i a l a nd  p hys i c a l  
wor l d ,  s ee k  new  i n forma t i o n ,  ta ke r i s k s , so l v e p r o b l em s , a nd exert 
i nd e pen d e nc e  w i t h ou t fea r o f  pu n i s hment . The  m o r e  a bs t ra ct o ne ' s  c o n -
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ce p tua l l eve l , t h e  g reater the ab i l i ty t o  s urpas s i mme d i ateness  and 
organ i ze and  i ntegra te expe ri ences i n  terms of  the i r i nte rre l at i ons h i ps 
( Harvey , 1970 ; Ha rvey , e t  a l . ,  196 1 ; Pryor , 1981 ) .  
Conceptua l Sys tems and Teach i ng Behav i or .  On l y  a sma l l port i o n  
o f  t h e  C S  Theory res earch i n  t h e  fi e l d of  educa t i on  has  foc u s ed o n  the 
effec t  o f  teache rs ' b e l i ef sys tems on the i r c l a s s room behav i or and the 
c l as s room en v i ronmen t .  From Harvey , H un t , and  S c h rode r ' s ( 196 1 ) i n i ti a l 
de s c r i pt i on s  o f  the  four  s tages of conceptua l deve l opmen t ,  c l as s room 
beha v i or pattern s and teach i ng s ty l es for teachers at each  conceptua l  
l eve l have been  hypothes i zed . H i gh conceptua l l eve l i nd i v i d u a l s ,  when 
compared w i th l ow con ceptu a l  s ubj ects were pred i cted to exh i b i t  greater 
emp h athy ; a u tonomy and s e l f- d i rect i on , and s uperi or  i n fo nna t i on proces ­
s i ng and  commu n i ca ti on s k i l l s .  Res u l ts from res e a rc h  re v i ewed were con­
s i s te n t  wi th  CS Th eory and s upported the as s umpt i on  tha t  conceptua l l y  
a b s t ract  teachers d i ffe r  favo ra b l y  from concre te fun c t i on i n g teachers i n  
beha v i ors i n fl uenc i ng the c l a s s room en vi ronmen t  ( H a rvey , 1968; Ha rvey , 
e t  a l . ,  1966 ; J oyce , Lamb and S i bo l , 1966 ; Ki ng , 198 1 ; Murp hy and Brown , 
1970 ; and  M i l l er ,  198 1 ) . 
I n  genera l , the re search has  i nd i cated tha t  Sys tem I teache rs 
re l i ed on  a u thor i ty sources for g u i de l i nes to tho u g h t  a n d  act i on , over­
s i mp l i fi ed p ro b l ems and he l d  s tereotyped , i n fl ex i b l e v i ews . S t uden ts 
we re 1 1 fed"  tex tbook  facts , a s ked l ow l evel  cog n i t i ve q ue s ti o n s  req u i r i ng 
on l y  one " r i g h t1 1 a n swe r ,  a nd rewarded for parrot i n g  i n fo nna t i on de l i vered 
by the  teacher . I n forma t i on- s eek i ng and pro b l em- s o l v i n g  by s tuden ts was 
cons i dered unneces s a ry and i nappropri ate . D i ctatori a l n e s s  was exp res s ed 
by i ns e n s i ti v i ty ,  a h i g h  need for s tructure , the  u se  of  ru l es  w i thout 
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ex p l a na t i o n , c o l d n e s s , a nd i n f l e x i b i l i ty .  U n i l a te ra l d e pendent  tea c he rs 
we re a pt to  i m po s e  pred e term i ned goa l s a nd sta nd a rd s u po n  s t u dents , 
pro v i d e  deta i l ed c l a s sroom reg u l a t i o n s , a nd rea c t  i n to l erant l y  towa rd 
p u p i l s  who c ha l l e ng ed t he i r ru l es .  Pu p i l s  co n fo rm i ng to  a dm i n i st ra to r  
a nd t eac her  e s ta b l i s hed  d i rec t i ons , regu l a t i o n s , a n d  p roced u res were 
r ewa rded . 
As  w i t h  Sys t em I t ea c hers  neg a t i v e i ndepend e n t  ( Sys t em I I ) 
tea c he r s  r ewa r ded co n fo rm i ty ,  r e l ayed i n format i o n ,  a n d  a s ked na rrow 
q u e st i o n s . Howev e r , l a c k i ng sta b l e  referents  fo r be l i ef s  a nd behav i or s , 
t h i s teac he r  fu nct i o ned  i nc o n s i stent l y , w i th ex pecta t i o n s  fo r students  
be i ng u n pred i c ta b l e  a nd s porad i c .  Very few c l a s sro om teac her s  d i s pl ayed 
Syst em I I  c ha r a c t e r i s t i c s . Pryor ( 1 98 1 )  pos i ts t ha t  t h i s i s  no t u n u s ua l 
s i nce  t he  na t u r e  o f  t h e  s c hoo l  env i ro nment  i s  i nc om pa t i b l e  w i th  System 
I I ' s  v i ews  towa rd s  a u thor i ty a nd tra d i t i o n . 
C o n d i t i o n a l l y  d e pend ent  ( Sys t em I I I )  teac h e r s  o f fered  more 
s u p port i v e comm e n t s  to stu dents , requ i red l e s s  s tu d e n t  co n fo rm i ty ,  a nd 
e nc o u r a g ed s t u d e n t s  to t heor i z e a nd ex pres s t hem se l v e s  fr ee l y .  These  
tea c he r s  tr i ed to pl e a se  ev eryone . T he need to  be l i ked a nd co ncer n  
f o r  soc i a l  a ccepta nce  emerged i n  t he c l a s sroom a s  g r o u p i nt e r ac t i on  wa s 
a pprov ed  a nd comp l i a nc e  to ru l e s l e s s  r i g i d l y  e nforced . A Sys t em I I I  
tea c he r ' s  d es i re fo r i ntragro u p co nc en su s  often  fo rced u nnec e s s a ry 
u na n i m i ty amo ng  t he s tude nts . Ma ny t i mes , c l a s s ro om po l i c i es o f  
l a i s s e z - fa i r e r e s u l ted i n  l i tt l e or  n o  stru c t u re a nd d i rect i o n .  
W a rm t h ,  em pa t hy , a u to nomy , mu tu a l i ty ,  percept i v en e s s , a nd 
i nv o l v em e n t  we re  i nd i c a t i v e  o f  tea c h e r s  fu nc t i o n i ng a t  t h e  m o s t  a bs tract  
l ev e l . System IV  teac hers , o pen to new  ex pe r i e n c e s  a nd more  c a pa bl e 
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of fac i ng p ro b l ems , to l era t i n9 anx i ety ,  and res i s t i ng s tres s , encouraged 
s tudents to tes t ,  hypothes i ze ,  and synthes i ze .  Know l edge was rega rded 
as ten tati ve and q ue s ti ons  prompted s tudents to s ea rch  for re l a t i ons h i ps 
rather than  j us t  1 1 COrrect 1 1 answers . These teachers us ed  res ources  mo re 
i ngen i ous l y  and  n u rt u red creat i v i ty and d i vers i ty .  S t uden ts were g i ven 
res pons i b i l i ty and freedom w i th i n an  appropri a te b a l a n ce o f  s tructure . 
Teachers a t  the fourth l eve l , be i ng comfortab l e w i th d i s s i mi l ar v i ew­
po i nts we re not bewi l dered or threatened by i nq u i r i ng s tuden ts . 
Wh i l e s ubj ects for mos t  of the research cons i de red , were e l e- · 
men tary teachers o r  secondary teachers from di s c i p l i ne s  other tha n  home 
economi cs , Pryor (1975) i n ve s t i gated the re l at i on s h i p  b e tween the con ­
ceptua l de ve l opme n t a l  l eve l s of fami l y  re l at i ons  teachers and  the i r  
know l edge of  i nte rpersona l  re l ati ons . I n  add i t i on  to the beh av i ora l  
c h a racteri s ti c s  prev i ous l y  d i s cussed , Pryor es tab l i s hed  that  the Sys tem 
I fami l y  re l at i ons  teacher expec ted h i s / her s t uden ts to l oo k  to h i m/ her 
as one who 1 1 k n ows 1 1 • A l though everyone knows someth i ng about fami l y  
re l at i ons , th i s  wa s n o t  accepted by un i l atera l de pen dent  teachers . The 
teacher • s  pe rs on a l  fam i l y  trad i t i on s  were thos e wh i ch were appropri ate 
a nd  correc t ; there was no room for va ri a t i ons . 
Te ache rs c l a s s i fi ed by P ryor as cond i t i on a l l y  dependent , 
w i l l i ng l y d i s cu s s ed and  exami ned d i fferent  concepts o f  " the  fami l y 1 1 •  
They expected  each  s tudent  to have h i s /her own thoug h ts , fee l i ngs , 
and  v i ews of  rea l i ty .  D i ffi cu l ti es ,  due to the Sys tem I I I  i ndi v i dua l ' s  
need to es ta b l i s h i nt ra- group harmony , arose  when s tuden ts were a l l owed 
to e xp re s s  on l y  b e l i efs wh i ch were s i m i l a r to the be l i e fs of othe rs or 
comp u l s i ve l y  encouraged to rea ch  a consens us . 
The  Sys tem I V  teac her accepted  o t her ' s  d i ffere n c e s  w i t ho u t  
a s soc i a t i ng " good " or " ba d "  c o nno ta t i o n s . Pryo r  pres umed t h a t  a 
better u nde r s ta nd i ng o f  ho w s tudents  t h i n k  a nd fee l  evo l v ed a s  
i nterd e pe ndent  te ac he r s  scrut i n i z ed re l a t i o n s h i p s , t hereby i m prov i ng 
c ommu n i ca t i o n a nd creat i ng per so na l ex pecta t i o n s  o f  t h e  s t udents  
r a t her  t h a n  s tereo ty ped ex pec ta t i o n s . S i nce  stud e n t s  a ct i v e l y  con­
s tr u ed po s s i bl e  mean i ng s  from soc i a l  e x p er i enc e s  i n  t h e  c l a s sroom , 
knowl edge  o f  fam i l y  r e l at i on s  became more re l eva n t . 
Com pa r ed to  pra c t i c i ng tea c hers  from a l l f i e l d s , Pryor d i s ­
c o v ered a s i g n i f i ca n t l y l a rger  port i o n o f  fam i l y  re l a t i o n s  tea c hers  
fu nct i o n i n g  at  l ev el s I I I  and  I V . Of  t he fam i l y  re l a t i o n s  teac hers , 
48  percen t we re Sys t em I ,  24 percent  were Sys tem I I I ,  a nd 1 4  percent  
were  Sys t em I V . Amo n g  pract i c i ng tea c hers  from o ther  d i s c i p l i ne 
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a rea s , 5 5  perc e n t  re pres e nted Sys tem I ,  1 5  percen t repre sented  System 
I I I , a nd 4 perc e n t  r e p re s en ted  Sy stem I V  ( Ha rv ey , 1 97 0 ) . Pryor 
po s t u l a ted t h a t t he type of knowl ed ge  a nd v a l u e s  i nvo l v ed i n  teach i ng 
fam i l y  re l a t i o n s  may  fa c i l i ta te conc e pt ua l ma tura t i o n . T h i s hy pot hes i s  
wa s not  u phe l d by Wi l l i am s  ( 1980) . Her  r e s ea r c h  d i s c l o s ed no r e l a t i o n ­
s h i p between home eco n om i c s  s tudent  teac he rs ' c o n c e pt u a l  l ev e l a nd 
t he i r  i nt e g ra t i on a nd a p p l i ca t i o n  o f  h uma n deve l o pm e n t  c o n c e pt s  i n  t h e  
tea c h i ng / l e ar n i ng env i ronment . Howev e r , W i l l i am s  no t e s t ha t  u s e  o f  
s tu d en t  tea c he rs a s  s u bj ects  may b e  a co n fo u n d i ng fac to r . 
I n  add i t i o n to  ex p l o r i ng teac he r be hav i o r , Ha rv ey , e t  a l . 
( 1 9 68 ) a nd P h i l l i p s ,  1 97 2  ( Mi l l e r ,  1981) , amo ng  o t her s , exam i ned  the  
i nf l u en c e  of  a t ea c her ' s  co nceptu a l  sys tem u po n  the  s t ud e nt s . A more  
pos i t i v e  perc e p t i on of  c l a s sroom a tmo s p he re wa s h e l d by s tud e nts  who s e  
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tea c hers had  h i g he r  conceptu a l  l eve l s .  Thes e  p u p i l s  were more i n vo l ved 
i n  c l as s room a ct i v i t i e s , more coopera t i ve and he l p fu l , h i g her  i n  ach i eve­
men t , and l es s  conc rete i n  thoug h t  and react i on s  than s tuden ts of  Sys tem 
I teachers . Contrary to CS Theory , A l l en ' s  ( 1 9 77 ) i nq u i ry i nto the 
e ffect  of  teacher  and s tudent  conceptua l l eve l and p rogram open nes s on  
s tudent  s e l f-e s teem and  a tt i tudes toward s choo l , reve a l ed that  l ower 
conceptua l l evel  s tuden ts had l ower s e l f-es teem and more negat i ve 
att i tude s than  h i g her  conceptua l l eve l groups  reg a rd l e s s  of th e 
teac her ' s  conceptua l  l eve l . Even  more contrad i c to ry was  the  fi nd i ng  
that  l ow conce p tua l l eve l teachers as compared to  tho s e  w i th h i g her 
conceptua l l e ve l s ,  s eemed to e l i c i t  greater s e l f-es teem and more pos i t i ve 
att i tudes i n  Sys tem I I I  and IV s tudents . 
These  s tud i es are i l l us trati ve of the educat i o n a l research i n  
wh i ch conceptua l sys tems theory i s  us ed as  a var i ab l e .  Greater abs tract­
nes s  i n  a teac her ' s  conceptua l deve l opmenta l  l eve l i s  refl ected i n  
vari ou s  d i me n s i ons  of  te ac h i ng  wh i ch  encourage s tudents  to express  
thems e l ves , theori ze , and  execute search beh av i o r .  A maj ori ty of  th e 
s tud i es s upport the op i n i on that h i gher conceptua l l eve l s a i d  teachers 
i n  deve l o p i ng a teac h i ng s ty l e and app l y i ng  s a n ct i o n s  i n  a way fa vori n g  
a h uman i s t i c c l a s s room atmos phere as  we l l as  deve l opme n t  of a s tude n t ' s  
conceptua l sys tem . On l y  two of the stud i es  exami ned , A l l en ( 1 9 7 7 ) a nd 
Wi l l i ams ( 1980 ) ,  produced res u l ts con tradi ct i n g  hypoth e t i ca l expecta t i ons  
of  C S  Theory .  
Ed ucat i on a l  Ro l e  for Mbdi fi cati on of Con ceptua l Sys tems . Educa� 
ti on ' s  ro l e i s  not  s i mp l y to " trai n "  peop l e or i n s t i l l  ex i s ti ng  norms 
( Ha rvey , 1970 ; H a rvey , et a l . , 196 1 ; Pryor , 1 9 75 ) . The  goa l of every 
ed ucator  s ho u l d be  to promo te the  dev e l o pmen t  o f  i nd i v i dua l s  who  can  
su cces s fu l l y  a nd r e s p o ns i bl y  co pe  i n  a c ha ng i n g wor l d .  
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H a r v ey , e t  a l . (1961) re peated l y  a ff i rm t h a t  t h e  mo s t  d es i ra b l e 
wa y to rea c h  t h i s g oa l i s  to gu i de a n  i nd i v i d ua l towa r d  a mor e  a b s tra c t  
co nceptu a l sys tem , produ c i ng  a person  w h o  i s  c r ea t i v e , i nd i v i dua l i s t i c , 
f l ex i b l e ,  a nd i n qu i r i ng . T h i s ,  howev e r , has  n o t  bee n  t he gener a l  ou t­
come of our edu c at i o na l system . Soc i a l i z i ng i n f l u e nc e s  i n  the sc hoo l 
env i ro nm e n t  wh i c h s tr e s s  po s i t i v e a t t i tud e s  towa r d s  trad i t i on s  a nd 
pe r s o n s  o f  a u t ho r i ty a ppear to  pr o h i b i t  d e v e l o pme n t  towa r d s  a bs tra ct  
func t i o n i ng . I n  a fou r  year  l o ng i tud i na l  a s s e s sm e n t  o f  co l l ege  student ' s  
c o n c e pt u a l sy s tem s  made  a t  two ma j o r  teac her - tra i n i ng i n s t i tu te s , 
Ha r v ey ( 1 970) d i sc ov e red that  Sys tem I V  funct i o n i n g  o c c u rred  mo s t  fr e­
q u e n t l y i n  t he s o phomore  year , gradua l l y  d i m i n i s h i n g t h ro u g hou t t h e  
c o l l eg e  ca reer . I n  o t he r  stud i es ( Ha rv ey ,  1 97 0 )  o v e r  ha l f o f  t he 
tea c h e rs , t h r e e - q u a r t e r s  o f  t he pr i nc i pa l s ,  a nd n i n e ty perc ent  o f  t he 
s u pe r i ntend e n t s  o pe ra t ed at  S ys tem I .  A s  some o f  t h e  prev i o u s  r ev i ews 
s how , t he re are exc e pt i o n s . 
I n  determ i n i ng wh i c h form s o f  i n struct i o na l m e t h o d s  were l i ke l y  
to prod u ce  c o nc e p tua l prog res s i o n , Ha r v ey , e t  a l . ( 1961) i de n t i f i ed 
" tra i n i ng "  met hod s wh i c h extended from u n i l a tera l t o  perm i s s i v e to 
i nforma t i ona l  i nt e rd e pe nd e n t  tra i n i ng .  R i g i d i ty a n d  ex p l i c i t ne s s  
c ha ra cter i zed u n i l a tera l tr a i n i ng .  Goa l s  a nd reg u l at i o n s  wer e  teac her  
d e te rm i ned  wh i l e  t h e  o c c urr ence o f  ex p l orato ry beh a v i o r by  s tudents  
wa s i g no r ed . " Com p l ete  g rou p freedom ' ' h a s be en  u s ed to  d e s cr i b e 
perm i s s i v e tr a i n i ng .  Lac k o f  d i rec t i on a nd a s pec i f i c reference  fo r 
determ i na t i o n o f  c r i ter i a  and  s ta ndards  re pr e s en t s  s u c h  t ra i n i ng .  
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I n te rdependen t tra i n i ng va l ues the  i nd i v i dua l . Exp l o ra to ry beh av i or 
and  the d i s covery of  a l terna t i ve s o l ut i ons  are encouraged  and rewarded . 
Po l i c i es are c l ear  and  j us ti fi ab l e .  Rather than  be i ng a s o u rce of  
orde rs and pres cr i bed behav i ors , the  teacher  acts  as  an  i n terp reter 
of  rea l i ty .  
I n i t i a t i n g  deve l opmen ta l progres s i on req u i res cond i t i ons  i n  
wh i ch the  i nd i v i dua l i s  permi tted to exp l o re , man i pu l a te h i s / he r  
e n v i ronme n t ,  and  act i ve l y  u s e  h i s / her own thought  proces ses  t o  exp l a i n 
and corre l ate concepts . These cond i t i ons were i mp l i ed by H arvey , et  
a l . ( 1961)  when  descri b i ng i n format i ona l l y  i nterdepende nt  tra i n i n g . 
Deve l o pme n t  occurs gradua l l y , i n  an exp res sed o rde r . One can not 
j ump i mme d i a te l y  from a concrete to an abs tract funct i on .  Before organ­
i z i n g an  en v i ronme n t  to  produce ma xi mum deve l opmen t ,  the  educator mus t 
be s en s i t i ve to the s tage at  wh i ch the person  i s  fun c t i o n i n g .  I nd i ­
v i dua l s  at  vary i n g con ceptua l l eve l s wi l l  react  very d i ffere n tl y to the 
s ame teac h i ng methods and c l as s room condi ti ons . Learn i n g  approaches 
mus t there fore con s i der the present  l eve l at  wh i ch the i nd i v i dua l i s  
comfo rtab l e ,  as  we l l as cond i t i ons  wh i ch hel p h i m/ he r  mo ve to a more 
abs tract  s ta ge . An env i ronmen t too fa r beyond one ' s  c u rren t  con cep tua l 
l eve l i s  o verwhe l mi ng and de feat i ng . A l eve l be l ow i s  not  cha l l en g i nq 
and s ti mu l at i ng . Brown and S trom (1972) des i g na te bas i c  pr i nc i p l e s 
prov i d i ng opt i mum progres s i on from l ower to h i qher l eve l s of  deve l op­
men t .  For  i n d i v i dua l s  w i th a s i mp l e ,  conc re te concep tua l sys tem the 
bes t e n v i ronmenta l  cond i t i on s  fo r deve l opment  s h o u l d enco urage i nde­
pendence w i th i n  s tanda rds and procedures pres cr i b ed by the teacher . 
Ta s ks s ho u l d  be  s tructured , yet provi de opport un i ty for i n dependent  
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t h i n k i ng . I n i t i a l , concrete ex per i ence s  wi t h  rea l i ty s ho u l d prov i de 
l a ter o p po rtu n i t i e s fo r a d d i t i on a l  a p p l i ca t i o n . I na p pr o pr i a te teac h i ng  
met hod s a t  t h i s s ta ge o f  d e v  l o pme n t  wou l d  i nc l u d e  o v e r u s e  of  sym bo l i c  
a pp ro a c he s  to l ea r n · ng , bt';; � l SJ  e i t he r  too h i g h l y  s truc tu red o r  a l l owi n g  
too  muc h i nd e pendence  i n  l �a r n i ng a nd ex pect i ng t h e  u se  o f  c o ncepts  not  
ye t c l a r i f i ed a n d  i nteg r ted . � t  mo r e  comp l ex  c o n ce p t u a l s ta ge s , when 
i nd i v i du a l s  a re mo re  a s ser t i v e  a nd i nd e penden t , the teac h e r  mu st  e n -
cou r a g e  s e l f - d i r ec t i o n b y  m i n i m i z · r g pre sc r i bed  r u l e s  a nd pr e s s u res . 
O p po rtu n i t i e s  s ho u l d be pro 1 d ed for i nd e pendent  d i s co v e ry o f  conceptu a l  
re l a t i o n s , u s e o f  sym bo l · ,� ma te t i a l s ,  i nter preta t i o n o f  ex per i e nc es , 
i n teg ra t i o n  o f  l e an i n�J �  a nd c c_� o pe:· a � i ' e  rel a t i o ns h i p s . Pra c t i ces  
i n h i b i t i ng a dv a ncem e n t  a nd /o " C <i i i s ·i r.g r egre s s i on  i nc l u d e  use  of  com -
pe t i t i v e  a nd / o r  s i m pl i s t i c c: �J I  i t ' v e a c t i v i t i e s , fa i l u r e  to d e a l  w i th  
a bs t rac t i o n s , a nd ex tr· eme em p ha �· .. i s  o mu t u a  'I i ty i n  i n te rpers o na 1 re-
l a t i o n s h i p s . Atta i n i ng d nd mo. i n ·. o i n ' n g c r  nce ptua l a b stract ne s s  requ i re s  
enco u r a g em e n t  a nd s u p port . 
For t h e  co nc e p t '  a n y  m a t u r e  t ea c h e r � s tu de n t  co n form i ty w i l l  
not  be a goa l ; r at her } i nd i v i d u1. l i sm w il � be acce pted a nd growt h 
nu r tu red . Knowl edg e  w i l l  n o  l o nger  be a n  e nd i n  i t s e l f ,  b u t  a mea ns  
by w h i c h  s t u d e n t s  a c h i e e autonomo u s  i n terd e pend e n t  be h a v i o r . Pryor 
( 1 9 7 5 ) s t i pu l a te s t ha t  i f  d e v e l o pme nt the s u perord i na t e  g o a l i n  
educ at i on ,  teac her  educato r s  s hou l d  p l a n  pr o g r ams  s t i mu l a t i ng concept u a l 
deve l o pm e n t  i n  p r o s p e c t i v e tea c he r s . 
A tea c he r ' s  c o nceptu a l dev e l o pmen ta l l ev e l  ca n be extr eme
l y  
i m porta nt  to t h e  c r e a t i o n o f  a n  e d u c a t i o na l l y  des i rea b l e c l a s s ro om 
a tmo s phere . S t u d e nts  g r o w  s o c i a l l y ,  emo t i o na l l y ,  a nd i nt e l l ec tu a l l y  
' 
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on l y  when a teacher  i s  comfortab l e  about  a l l owi n g  them to i n ves ti gate 
and  e va l ua te a l te rn a ti ve behav i o rs , va l ues , and  goa l s .  Res earch i nd i ­
c a te s  tha t  p ro v i s i on o f  env i ronments meet i ng i nd i v i d ua l  needs of  s tu ­
d e n t s  wi th vary i ng conceptua l  l eve l s req u i res t h e  f l e x i b i l i ty and 
m u l t i p l i ci ty posses sed by Sys tem I V  teachers ( H a rvey , 1970) . 
C u s tod i a l  a n d  Huma n i s t i c D i s c i pl i ne I deo l ogy 
and  C o n cept ua l  Sys tems Theory 
Th e d i s c i p l i ne perspect i ve ta ken here i s  one  o f  s tuden t s e l f­
d i rect i on . S e l f- con tro l and res pons i b i l i ty evo l ves  as the s tudent  i s
· 
p rov i ded opportun i t i es to exp l o re and eval ua te va l ue s , goa l s ,  and  be­
h a v i o r .  Res ea rch  has  demons trated that  the more h uman i s t i c a teacher ' s  
d i s c i p l i ne i de o l ogy ,  the  greater  the chance for s tuden ts to move towards 
i nner-d i rec t i o n  and  con tro l . C haracteri s t i cs  as s oc i ated w i th a h uma n -
i s t i c i deo l ogy a r e  a l so those  d i s p l ayed by teachers w i th more abs tract  
conceptua l  sys tems . Specu l at i ng from fi ndi ngs  on  p up i l con tro l  i deo l ogy 
and  concep t u a l  sys tems theory , i t  seems l i ke l y  tha t  CS  Theo ry has an 
i mp a c t  o n  the  deve l opment  of a teacher ' s  PC I . Low con ce p tua l l eve l 
teache rs h a ve been found to be e i ther unab l e or unwi l l i ng to mod i fy 
the i r beha v i o rs to accomoda te s tuden ts w i th va ry i ng  concep tua l l e ve l s 
( M i l l e r ,  1981) . C l a s s room confl i cts evo l v i ng as an  i nd i v i dua l b reaks  
away from depende n t  re l a ti on s h i ps and becomes more a s s ert i ve and i n­
dependen t can  b e  seen  i n  pers pecti ve by teachers of  h i g h e r  con ceptua l  
sys tems . A teacher  recogn i z i n g moderate negat i v i sm a s  neces s a ry for 
becomi ng i nner- d i rected , w i l l  �ot  cons i der  s tuden ts s tr u g g l i ng fo r 
i dent i ty and  s e l f- re l i ance to be 1 1 j u s t  another be h a v i or p ro b l em . " 
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Educa t i o n a l  programs s hou l d  prov i de o p portu n i t i e s  a nd cond i t i on s  
fac i l i ta t i ng dev e l o pmen t o f  tea c hers  a s  we l l a s  s tu d e n t s . As wa s pre ­
v i o u s l y  ment i oned , t h i s  i s  not  a l ways the  c i r cum s ta nc e . I n  pre - s erv i c e 
a nd i n - s er v i ce ed uca t i o n  prog ram s , s tu d e nt teac h e r s  a nd tea c he r s  are  
pre s en ted i de a l i s t i c  or i en ta t i o n s  a nd strateg i e s fo r co n t ro l l i ng students , 
yet r a r e l y gu i d ed towa r d s  deve l o pme nt  o f  pe rsona l i ty  a n d  behav i o ra l 
c ha ra c ter i s t i c s  a l l o \J i n g  them to fu l l y  u t i l i z e  t he  c l a s s room ma na g ement  
tec h n i qu e s  s t i pu l a ted . Then , o nc e  out  i n  t he s c ho o l s ,  o r ga n i za t i o na l  
c l i ma t e s  v a l u i ng s u bord i nat i on , i m pe r s o na l i ty ,  tra d i t i o n ,  conform i ty ,  
a nd l oya l ty ,  force  ev en  t he  h i g her  co nceptu a l l ev e l  t ea c hers  i nto a 
pred eterm i n ed mo l d  ( Hoy a nd Rees , 1 977 ; Jo ne s a nd H a r ty , 1 980 ) . The 
e s ta bl i s hed  s c ho o l  env i r o nment  w i t h  i t s no rm s , ro l e  ex pecta t i o n s  
a nd r e l a t i o n s h i p pa ttern s , a c t s  a s  a ba rr i er to t h e  hum a n i s t i c ,  c on ­
c eptua l l y  a bstract  teac her  who  w i s he s  to  i nco r pora te  m e t ho d s  promo t i ng  
co nc eptua l d e v e l o pment  a nd s e l f-contro l . Tea c he r  e d u ca t i o n  prog rams 
m i g ht a c t  a s  c a ta l ys t s  fo r the  im prov ement  of g e ner a l s c h o o l  a tmo s p her e  
by promo t i n g  l ear n i n g  wh i c h  l e s s en s  the  teac h e r • s  cu s tod i a l i sm a nd 
e n ha nc e s  conc e ptua l dev e l o pme nt . 
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C ha pter 3 
METH O DS AND  P RO C E DU R E  
Fo r a t ea c h er to s u cces s fu l l y  e s ta b l i s h a nd m a i n ta i n  a po s i t i ve 
l ea rn i n g  e nv i ro nmen t ,  s/ he mu s t  d eve l o p  a v a s t  reperto i r e o f  tec h n i q u e s  
fo r co p i ng w i t h  a nd react i n g  t o  a ny pa rt i cu l ar  pro b l em .  Stra te g i es 
s e l e cted a nd d ev e l o ped wi l l  be tho se wi t h  wh i c h  t he t ea c h e r  i s  com-
for ta bl e ,  a nd t h o s e  wh i c h  a re c o n s i s te n t  w i t h  h i s / he r v a l u e s  a nd i deo l o gy 
towa r d s  d i sc i pl i ne .  T h i s  s tu dy wa s de s i g ned to i nv es t i ga te t he r e l a t i o n -
s h i p  betwee n  a teac he r ' s  conc e pt u a l  d e v e l o pm e n t a l  l ev e l a nd h i s / her  v i ews 
o n  c l a s s r oom d i s c i p l i ne .  C h a pter  t hree wi l l  d e s c r i be the  v ar i o u s  d e s i g n 
a s pec t s  o f  t h e  s tu dy . Appro pr i at e  sam p l i ng tec hn i que s  a nd s ta t i s t i ca l  
too l s wer e  d e t e rm i ned t h rou g h  c o n su l at i o n wi t h  t h e  Sou t h  Da kota Ag r i -
c u l tu ra l Ex pe r i me nt  S ta t i o n s ta t i s t i c i a n . 
Sampl e 
Home e c o nom i c s  teachers  i n  Sou t h  Da kota ' s  pu b l i c  a nd pr i v a te 
seconda ry sc h oo l s were  c ho s en a s  t he po pu l a t i o n for s t u dy .  Nam e s  a n d  
a dd r e s s e s  o f  i n s tru ctors  i n  the  se l ec ted po pu l a t i o n we re o bta i ned  from 
t h e  So u t h  �a kota Sta te  Departm e n t  of Edu ca t i o n a nd C u l t u ra l  A ffa i rs , 
D i v i s i o n o f  Voc a t i ona l - Tec h n i ca l E d u ca t i o n , Home Econom i c s  E d u c a t i on  
� . � e rv 1 c e s . Tea c he r s  were  d i v i d ed i n to fo ur  g ro u p s  a c co rd i ng to t he  
e n ro l l me n t  o f  t he  s c hoo l i n  w h i c h  t hey ta u gh t . P o pu l a t i on g ro u p s  were 
d e s i g na ted a s : u nd e r  1 00 ,  g rou p one ; 1 0 1 - 2 5 0 , g ro u p  two ; 2 5 1 - 5 00 , 
g ro u p t h ree ; a nd o v er 5 00 , gro u p  fou r .  A sam p l e o f  1 00 wa s d rawn , w i t h
. 
2 5  pe rc e n t  frcm ea c h  po pu l a t i on  g ro u p . T he 1 00 teac h e r s  re pres en ted 
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44 perce nt  o f  t h e  2 28 home ec onom i c s  teac hers  em p l oyed i n  Sou t h  Da kota 
p u b l i c  a nd pr i va te sc ho o l s d u r i ng t he 1 98 1 - 8 2  sc hoo l yea r . T h ree a l ter-
na tes  from ea c h  po pu l a t i on g rou p were  a l so se l ected . 
I n s trum e n ta t i o n  
Re s ea rc h i n strumenta t i o n  co ns i s ted o f  t h ree  pa rts : ( 1 )  Back­
grou nd I n fo rm a t i o n , ( 2 )  t he Pu p i l  Contro l I d eo l o gy ( P C I ) Fo rm , a nd 
( 3 )  t h e  C o n c e ptu a l  Sys tems Te st  ( CST ) . T he  ba c kg rou nd  i n fo rma t i on  sec­
t i on ( A p pend i x  A ) wa s deve l o p ed by  t he researc he r . Qu e s t i o ns were 
des i g ned to s o l i c i t  re s po n s e s  wh i c h wou l d  s e r v e  a s  i nd e pe nd en t  v a r i a b l e s . 
T hese  pa rt i cu l a r  v a r i a b l e s were  c ho s e n  o n  t h e  comm o n  be l i e f o f  most  
edu c a to r s a n d  t he pu b l i c  that  year s  of  teac h i ng e x pe r i e nc e , profes s i o n a l -
i sm ,  a nd t he s i z e o f  c l a s ses  a nd o f  t he  sc hoo l i n f l u ence  d i sc i p l i ne 
pro b l em s a nd prac t i ce s . 
P art two of  t he i n strumenta t i o n , the  P C I  Fo rm , fou nd i n  Ap pend i x  
B ,  wa s d ev e l o ped by J .  D .  W i l l ower , T .  L .  E i d e l l , a n d  W .  K .  Hoy  i n  1 9 67 . 
Perm i s s i o n to  u s e t he i n s trument  wa s o bta i ned from J .  D .  W i l l ower . The  
PC I  Fo rm i s  a 2 0  i tem L i kert - type qu e s t i o nna i re mea su r i ng tea c h e r ' s  v i ews 
of pu p i l c o n tro l o n  a human i st i c -c u stod i a l  co nt i n u um .  As  u sed i n  t he 
P C I Form , huma n i sm re fe rs to a n  acc e pt i ng ,  tru s tfu l , o pt i m i s t i c  v i ew of  
s t u d en t s ' a b i l i ty t o  be res po n s i b l e a nd s e l f -d i sc i p l i n i ng .  C u s tod i a l i sm 
em p ha s i z e s  r i g i d i ty ,  ma i n tenanc e o f  ord er , a nd a g e n e ra l d i s t r u s t  o f  
pu p i l s .  
W i t h t h e  ex c e pt i o n o f  i tem s f i v e  a nd t h i rt e e n  wh i c h were rever s ed , 
r e s po n s es o n  t he PC I were scored a s : s trong l y  a g ree = 5 ,  · a g ree = 4 ,  
u nd ec i d ed = 3 ,  d i sa g ree = 2 ,  a nd s tro ng l y  d i sa gree = 1 .  Po s s i b l e  score  
ra n g e  wa s 2 0  to 1 00 ,  w i th  a l ower score  i nd i c a t i ng  a mo r e  huma n i s t i c 
v i ewpo i n t . 
Ap prox i ma te l y s eventy s tu d i e s  have  u s ed t h e  P C I  Fo rm to p ro be 
r e l a t i on s h i p s between  d i sc i p l i ne i deo l ogy a nd tea c h e r s •  do gma t i sm ,  
va l u e o r i enta t i o n , c r ea t i v i ty ,  v e r ba l  f l u ency , s e l f - a c t ua l i za t i o n , 
a nd pro fe s s i o n a l i sm ,  amo ng  o th e r  fa ctors  pennea t i n g  t h e  l i fe o f  tbe  
sc hoo l . D ata  from two d i fferent  popu l a t i o n s  wer e  u s ed to ca l c u l ate  
re l i a b i l i ty c o e ff i c i e n t s . S p l i t - ha l f re l i a b i l i ty te s t i n g  y i e l d ed co­
eff i c i e n t s  a bov e . 91 .  V a l i da t i o n o f  the  i n s trument  wa s ba s ed o n  the  
d e t e rm i nat i on t ha t  teac her s j u dged by t he i r pr i nc i pa l s to  be mor e  
huma n i s t i c  ha d s i gn i f i c ant l y  l ower PC I s cores  t ha n  t ho s e  w h o  were 
mo r e  cu s tod i a l . J udgements were s i gn i f i ca nt at the . 0 1 l ev el o f  
co n f i d e n c e . A d i rect  r e l a t i on s h i p ex i s t s  betwe e n  t h e  P C I  Fo rm a nd a 
com pa n i on  i n s trumen t , t h e  P u p i l Contro l  Be hav i or Fo rm w h i c h  mea s u res  
t he a c tu a l  c o n t ro l l i ng behav i or teachers  em p l oy i n  th e c l a s sroom 
( Bar i c h  a nd Madden , 1 97 7 ; W i l l ower , 1 97 5 ) .  
0 .  J .  H a r v ey a nd Jame s  K .  Hoffme i s te r ' s  C o nc e ptua l Sys tems  
Te s t  ( CS T - 7 1 ) i s  a co pyr i g hted test  o bta i ned from the  Tes t  Ana l ys i s  
a nd Dev e l o pm e n t  Cor pora t i on ( TAD ) , Bou l d e r , C o l orado . Dev e l o ped to 
mea s u re va r i ou s  l ev e l s o f  co nceptu a l  fu nc t i on i n g , t he  1 97 1  rev i s ed 
v e r s i o n of the Conce ptu a l  Sys tem s  Te s t  i s  com po s ed of 48 i tem s to 
w h i c h  i nd i v i du a l s r e s po nd on a f i v e - po i n t s ca l e  r a ng i n g from 1 = I 
ag ree  com p l ete l y  to 5 = I d i sa gree  comp l ete l y .  
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S i x  fa c to r s  a re i d e n t i' f i ed by t he C ST - 7 1 : D i v i ne Fa te Contro l · 
( D FC ) , Need for  S truc ture-Orde r ( NSO ) , Need to H e l p Peo pl e ( NH P ) , 
Need fo r Peop l e ( N F P ) , I nterpe r s o na l  Ag g re s s i o n  ( I A ) , a nd Genera l  Pe s -
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s i mi sm ( GP ) .  D i v i ne F a te Contro l i s  the be l i e f  tha t  a perso n ' s  l i fe i s  
contro l l ed by a d i v i n e  b e i ng e I tems s uch  as 1 1 I n  the fi n a l  a na l ys i s  
e ven ts i n  the wo rl d w i l l  u l t i ma te l y  be i n  l i ne w i th the mas te r  p l an  of 
God , . . mea s u re DFC . R i g i d  o rqa n ·i z a t i o n  and  a rrangeme n t  of  o n e ' s  l i fe i s  
expres s ed by the Need for S truc t w  e- Orde r ( NSO ) c l us ter . " Any wr i tten 
wo rk that  I do  I l i ke to have p rec i s e , nea t  and we l l  o rgan i zed , "  
exemp l i fi es s ta teme n ts revea l i ng N . O .  Need to H e l p Peop l e  ( NHP ) i s  
defi ned as  the s a t i s fact i on re e i ved from do i ng th i ng s  fo r o thers . NHP  
i s  i n ferred th ro ugh  q ue s t ·i on :  s uch  c s  ' � I l i ke to  h e l p my fri ends  when 
they are i n  tro u b l e . 1 1  T hf� i mpor·ta n ce of per'so n a l  contact  w i th peop l e  
f i n d s  expre s s i on i n  the Need for Peop l e  fa c t o r  and  i s  as ses s ed by s uch  
i tems a s  " I  l i ke to  meet n o::�'�ol.! peop l e . ��. I n ter p e rs o n a l  Aggres s i on ,  th e 
e xpres s i on of  hos  t i  1 ·1 ty " OlJJil. --ds o !: tH.::� r·s �4/hO d i  s p  1 ay what  the i nd i  v i  d ua 1 
cons i ders un acceptab l e  b ·..t � a v ·i o  .. !· a �  d Gene ra l Pes s i mi sm , a genera l  di s ­
trus t o f  peo p l e i n  pos i t i ons o f  a uth 1 r i ty a n d  powe r ,  a re der i ved from 
i tems s i m i l ar to " I  ·1 i ke tJ) c.r· .- t 1 c � ze eo . 1 e  who a re i n  a pos i ti on of 
a uthori ty 1 1  a n d  " Anyone h· c mp l ..: te , y tr·us ts anyon e e l s e  i s  as k i ng 
for t ro ub l e . "  
Fo u r  l e ve l s or  sys tem o f  �once p t u a l fun ct i on i n g  are s cored 
on the  C ST- 7 1 .  An i nd i v i d u a l c l a s s i fi ed a s  Sys tem I ( U n i l a tera l 
Depen den ce ) is c h a racteri zed by con c re te th i n k i ng ,  i na b i l ity to 
empath i ze a n d  i nd i s c r i mi na te ac c e p t a n c e  of  authori ty . Sys tem I I  
( Nega t i ve I ndependence ) i nd i v i dua l s  re be l aga i n s t the tradit i ona l  
authori ty , yet a re s t i l l  functi on i ng i n  concrete thoug h t  mod
e s . 
F reedom from the b l i nd acceptance of authori ty , but w
ith a s trong  
n e ed f o r  friends h i p and a p p rova l from othe rs char
acteri zes Sys tem I I I  � -� 
, 
4 1  
( Co nd i t i o n a l  De pend ence ) i nd i v i d u a l s .  Abstract  conce ptu a l  s t ru ctures , 
i . e .  c rea t i v i ty a n d p ro bl em so l v i ng s k i l l , c ha racte r i z e  Sys tem I V  
( I nfo rma t i o na l I n te rdependence ) i nd i vi d u a l s .  
Sco r e s  from t h e  s i x  c l u s t e r s  a r e  u s ed to a s s i g n a n  i nd i v i du a l 
to Sys t em I ,  I I , I I I , o r I V .  Pe r s o n s  hav i ng a D FC s core  o f  2 . 5 1 or  
g rea te r a re co n s i d e r ed Sys tem J ' s .  De pe nd i ng on  the  sco r e  patte r n  of  
t he rema i n i ng CST- 7 1  c l u s t e r · i nd i v i du a l s w i t h  l e s s  t ha n  a 2 . 5 1 D FC 
s core a re d e s i g ned a s  Sys tem I I , I I I , or  I V . No sys t em l ev e l  i s  
s pec i fi ed  i f  a pe r s o n ' s  score  pa t t e r n  does  not match  t h e  pred i c ted 
pa tterns . 
Te s t / re test  r e l i a b i l i t i e s wer no t av a i l a b l e  i n  t h e  Tes t 
Ana l y s i s  a nd Deve l o pm e n t  ma nu a l . Cro n bac h ' s  coe f fi c i e n t  a l p h a  y i e l d ed 
r e s u l t s  ra ng i n g from . 8 0 to . 90 for t h e D FC ,  NSO , NH P ,  a nd N F P  c l u s ters . 
Re l i a b i l i ty e s t i ma tes  fo r th�  T A  a nd G P  c l u s te r s  avera g ed . 7 0 .  
I n s t rument  va l i d a t i o n i s  c u rr e n t l y ba sed  o n  a s a m p l e o f  rou g h l y  5 00 
su b j e c t s . A o ne - way a n a l ys i s  o f  v a r i a nc e  i nd i ca t e s  t h a t  t h e  CST- 7 1  
s i g n i f i c a n t l y d i ffe r e nt i a te s  be tween  su bj e  · t s  c atego r i z ed a s  co nc rete 
a nd t ho s e  catego r i z ed as  a bs trac t . Sc o t t ' s Homo gene i ty Ra t i o fo r a l l 
s i x  c l u s ters  i s  . 3 0 o r  a bo v e , i nd i ca t i ng that  t h e  fac to rs a re r e p l i c a b l e 
a nd i n terna l l y  co n s i s ta nt ( Te st  Ana l ys i s  a nd De ve l o pme n t  Co r pora t i o n , 
1 9 7 7 ) . 
Da ta Co l l e c t i o n a nd Ana l ys i s 
A l ette r ( Ap pe nd i x  C )  i 0 trodu c i n g  t he s t u dy a nd requ e s t i n g  co -
o pe r a t i o n wa s s e n t  to e ach  s u bj ec t . U po n  rec e i v i n g c o n f i rma t i o n o f  
wi l l i n g ne s s  t o  pa rt i c i pate i n  t h e  study , a c o v er l e tte r ( Ap pend i x  D )  � 
·� 
, 
and  the  res earch  i n s trumen ts previ ous l y  des cr i bed , were s en t  to 102 
teach e rs . D ata wa s co l l ected duri ng Sep tembe r and  October , 198 1 . 
42 
Co ns i dera b l e s k i l l  and ti me i s  req u i red  for s cori ng  the CST- 7 1 ; 
there fore , s cori ng  was comp l eted by the Tes t Ana l ys i s  and  Deve l opment 
C o rporat i on ,  Denve r ,  C o l orado . Mean  scores were obta i ned for the P C I  
tes t  a n d  each  of  t h e  s i x  CST- 7 1  cl us ters . C orre l a t i ona l  tec hn i q ues 
were u sed  to exam i ne the  re l at i ons h i p between the mean  PC I s core and 
each  o f  the  mean  C ST c l u s ter  s cores . Ana l ys i s  of  va ri ance wa s used to 
de term i ne  the s i gn i fi cance of the re l a t i ons h i p between  P C I  and  CST 
c l us ters , and  pers o n a l  data . A genera l l i near  mode l s  proced ure wa s 
done  to de term i ne  the re l ati ons h i p of the i n te ra c t i on  of  s e l e c ted 
pe rs o n a l  i n format i on va ri ab l es to PC I and the s i x CST c l us ters . S i gn i ­
fi c a nce was meas ured a t  the . 05 l eve l i n  a l l tes ts . Data was s tat i s ­
t i c a l l y  a n a l y zed through  the South Da kota S tate U n i vers i ty comp uter  
cente r .  
C ha pter  4 
R E S U L TS AND  D I S CUSS I ON 
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T he pu r po s e o f  t h i s stu dy wa s to i nv e s t i g a te t h e  re l a t i o n s h i p 
betwe e n  a home eco nom ·i . s  t PzH: ht-< r ' s  d i s c i p l i ne i d eo l o gy a nd co ncept u a l 
system s  l ev e l . T h i s c ha p i. e i  . . ex p l a i n s t he res u l t s  o f  t he study . A 
bac kg ro u nd a nd d e sc r i pt i o n n f  · . h �� u bj ec t s  a re p ro v i d ed . The f i nd i n g s  
a nd t he i r  s ta t i s t i c a l  s i :i n i f ·i c a nc t.:�  a r e pre sented . 
N i nety t h ret · : r· 9 1  pel" c e n t  o f  t he home ec onom i c s teac hers  who 
o r i g i na l l y  a g reed to  p< H' t i ci pa t e  1 n  t h e  s tudy retu rned  t h e  que s t i onna i r es .  
Re s po n s e s  o f  t h e  9 3  te c; c he � s p r·o v i d �: t h � ba. s i s  fo r a l l i n ferences a n d  
c o ne 1 u s  i o n s  mad e by t he: r' (: > ·2. a r c  t e r . 
Oe s e r  i pt i on o f  t h§ _ _ ? . .  } h . . i �:�: i: �; 
Ta b l e 1 pro v i d e !; i'. s .. mm;c H'.\i o f  .:; e .! f:;C ted ba c kg ro u nd i n fo rm a t i o n  
o bta i ned from t he t e a c he r · :· r n  :e s t i 1 9  t h e  hypot h es e s , t h e  c h a ra c t e r-
i st i c s i nd i c a ted wer e  u s ( .d  a :; i rd e �Jc nde n t  va r i a b l es . 
Ea s t  ( 1 98 0 ) d e s cr ·i be :· t h f! a. vl:.: r� a. � r: horn� eco nom i s t  as  a forty 
ye a r  o l d w h i te , mar r i ed , fem a l e ho l d i n g a bac hel o r ' s  deg ree w i t h  som e  
add i t i o na l g ra dua te c red ·i t · �  a n d 1 i ri ng i �, a n  ea s te r n , no r t hern , o r  
centra l s ta te . Sou t h  Dt_1 ko L  ' :S  ' 1 e.1ne ec o nmr i cs tea c hers  a re typ i ca l o f  
t h e  " a v er a g e '' home eco nc;, i ·i :. t .  A 1 1 t Pa c h . r :  · n  t h e r a nd om l y s e l ec ted 
samp l e we re fema l e .  ( On l y o n e  hom e ec o nomi c s  tea c he r  i n  t he sta te i s  
a ma l e . ) A ma j o r i ty o f  t h  s J bj e  t s  tau g ht i n  pu b l i c  s en i o r  h i g h  
sc hoo l s ,  wh i c h  i n  Sou t h  Da kota � en e ra l l y  re fers  to g ra d e s  9- 12 .  
A ppro x i ma te l y  6 0  p e rc e n t  he l d bac h e l o r  d e g r e e s , p l u s
 add i t i o n a l  ho u r s , 
wh i l e 9 . 7  perc e n t ha d m a s te r ' s . I n  t he Un i ted  S ta tes  t he a ver ag e 
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Ta bl e 1 
Bac kgro u nd a nd Oe 3c r i pt i o n  o f  Su bj ec t s  
�--·- ·-- �-·-·-- -· --------::--:- ---:-------S u bj ects  
C ha rac t e r· i s t i c Num be r  Percent 
Sc hoo l S i ze 
Le s s  t ha n  1 00 
1 0 1 - 2 5 0 
2 5 1  - 5 00 
Ov e r  5 00 
H i g he s t  Degree  He l d  
Ba c he l o r s  
Bac h e l o r s  + 
�1a s t e r s  
__ ..... . �.� 
Yea r s  o f  Teac h i ng Ex pe r i �nc e 
F i r s t  year  - 2 yea r· s 
3 - 5 yea r s  
6 - 1 0  yea r s  
1 1  - 1 5  yea r s  
1 6  a nd ove r  
-::------------ •. .. ·- ·  · -·- - - -- ·-· · · - ·--- - ··-· 
2 2  
2 6  
2 1  
2 4  
2 9  
5 5  
9 
1 3  
2 2  
2 3  
1 5  
20  
Av erag e C l a s s  S i z e 
1 0  or  l e s s  1 3  
1 1  - 2 0  6 2  
2 1  a nd over  1 8  
To  ta  1 Num ber  o f  Boys  i rl ��ome·-[c;-�) nc®i. , s -·----
1 0  o r  l e s s  4 3  
1 1  - 2 0  2 6  
2 1  - 3 0  1 2  
3 1  a nd o v e r  1 2  
2 3 . 7  
2 7 . 9  
2 2 . 6  
2 5 . 8 
3 1 . 2  
5 9 . 1 
9 . 7  
1 4 . 0  
2 3 . 7  
24 . 7  
1 6 . 1  
2 1 . 5  
1 4 . 0 
6 6 . 7  
1 9 . 3  
4 6 . 2  
2 8 . 0  
1 2 . 9  
1 2 . 9  
=-- ------------
Pu b l i c  o r  Pr i v at e  Sc hoo l 
Pu b 1 i c 
Pr i v a te 
Ju n i or or  S e n i o r  H i g h  �c hoo f 
Ju n i or H i g h  
S e n i or H i g h 
Mem ber s h i p i n  P ro fes s i o na l Or g a n i za t i o n s 
I na ct i v e ( no ne ) 
Act i v e ( 1  - 2 )  
Very Ac t i v e ( 3  o r  more ) 
N = 93  
87  
6 
1 7  
7 6  
7 
5 8  
2 8  
93 . 5  
6 . 5  
1 8 . 3  
8 1 . 7  
7 . 5  
62 . 4  
30 . 1  
� 
, . 
� 
perc e n t a g e  o f  a l l fema l e  s �onrl a ry tea c he r s  ha v i n g a ba c h e l or ' s  or  
ba c he l or ' s  p l u s  i s  68 . 9  p e r c en t , wh i l e  27 . 9  perc e n t  ho l d  m a s ter ' s  
( Gra n t  a nd L i nd , 1 97 9 ) . Al t houg h n o  a ttem pt a t  s t ra t i f i ca t i o n  o f  
yea r s  o f  t ea c h i n g ex pe r i e n c e  wa s m a de , t here wa s ev e n  d i s tr i bu t i o n  
o n  t h i s i tem . Twenty- t h ree , e r  ent of t he tea ch e r s  had .bee n  teac h i n g  
from 6 to 1 0  ye ar s . T h e  na t � o n 2 l med i a n years  o f  ex per i e nc e  fo r 
seco nd a ry wom en  tea� hers  · n  a l l f i el d s , i s  8 yea r s  ( Gra n t  a nd L i nd ,  
1 97 9 ) . W i t h  a s  ma ny teac h � r 3  ha t i  g tau g h t 1 6  yea r s  o r  more  a s  t ho s e  
hav i ng ta ug h t  3 - 5  y a r � t he i nd ' c a t i o n  i s  t h a t  Sou t h  Da kota home 
econom i c s teac h e rc ha v e  ;; m  ! 
T h e  pe rc e n t �: f:l f.  o 'f t : a. c l ! e r s h(: 1 o n e:� i ng to two o r  t h ree profe s -
s i on a l o rg a n i za t i o n · l',ii. �;  62 . 4  pe� c � n t: \'V i th � . 1  perc e n t  i n v o l v ed i n  3 
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or  mo re a nd 7 . 5  perc � n ··� j o -i n ·i n �l no tH·9 ;:  1 i za t. i on s . Ma j o r  o r ga n i z a t i o n s  
t o  wh i c h t h e  tea c he r s  u;-� l c, n g ��d  i n ; l i. d ed t h  Na t i ona l / So u t h  Da ko ta Edu ca -
t i o na l  A s soc i a t ·i o n ,  t he /\;, l �� !·· ·i � i .l ! / S 'Ju t h  D-: ko +�a  Home Econom i c s As soc i a t i o n , 
a nd t he Ame r i ca n / � <� u t h D:1 k o 4·. d  V c c -i t i o  1a l As soc i a t i o n . A few tea c he r s  
be l o nged to l es s  we l l k11c wn rga r! i .z a t i o r. s � s u c h  a s  t he Sou t h  Da kota I nd i a n  
Ed uc a t i o n As soc i a t i o n a nd  t h e  A� s o - i a t i o n for the  Edu c a t i o n o f Y o u n g 
C h i l d re n . No o p po r tu n i ty wa s Q r  v ; d ed o n  t he q u es t i o n n a i re fo r teac he r s  
t o  i nd i cate  ho w ac t i v e t h ey we r e  i n  eac h o ga n i za t i o n o r  why they c ho s e  
no t  to pa rt i c i pate  i n  pro fe s s i o n a l  o r g a n i z a t i o n s . I t  i s  t he researc he r • s 
ex pe r i ence  t ha t  ma ny t e a c hG f �, a r e du e s  pay i ng member s ,  yet  c o nt r
i bu te 
l i tt l e o f  t he i r t i me a nd ta l e n t s . Tea c hers  not  pa rt i c i
pa t i n g  i n  a ny 
orga n i za t i o n s  o ften  fe e l  t h a t  p o fe s s i o na l  d u e s  are 
too h i gh for bene f i ts  
rec e i v ed . 
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Secondary s choo l te c h  . ..  r· - s tudent ra ti o i n  the nat i o n  i n  1978 
was  1 7 . 2 s tuden t s for e · c h  tea c h e r  per c l ass  peri od  ( Dea rma n and  
P l i s ka , 1 980 ) . Aver·a ge enro l l ment i n  66 . 7  percent  o f  the  s ubject ' s  
c l a sses  was 1 1  to 20  s tuden · � . F o r 1 4  perce n t  of  the teachers , c l a s s e s  
ave raged 1 0  s tuden ts o r  1 e s s  a ,  d 1 8  percent  had 2 1  o r  mo re s tudents ; ,, 
the i r c l a s s e s . O v e r  45 per � �n t \ � the s ubj e c ts  had 10 or fewer boys 
e n ro l l ed i n  the i r c l a s ses . Th ·l$ f o g u re i n c l udes thre e  teachers who 
taug h t  no  b oys . Twen y- r : g  t pc r � e n t  h Q d  be tween  11  and  20 boys  i n  
the i r c l as ses , 1 2 . 9  per �erl t ta u · h t  c. l to 30 boys , a n d  12 . 9  percent ,  3 1  
a n d  over .  S ta ti s t i cs p � l i s h �d L t he U 1 i ted S ta tes Departme n t  of 
Educa ti on ( 1 979 ) for t h "'' 197 c� ·� 7 9  c hr.') 1 . 'ear s h owed  that boy s  comp ri sed 
2 3 percent  of  the n a  �, i em ;� ·1 S '·�con \t y hom e-onomi c s  en ro 1 1  men t .  W i th 
a ma l e  enro l l ment of lJ pt? r ·� ·! 1t of  t hf:' tr . a I n umber of s tude n ts ta k i ng 
h ome econom i c s , S o u th Da k') tr� i c-, cnns i ·j  r·ab . '  b P l ow the n a t i o n a l  average . 
Conceptua 1 Sys terns _Te_:LQ� tel 
S i x i nd i v i dud l c l us te r"� 0 .r-e i d  .. n t i 1 i ed by the  C ST - 7 1 : D i v i ne Fate 
Contro l , Need for S tructure-Orde r � Ne d to H l p Peop l e , Need fo r Peop l e ,  
I n terpe rs o n a l  Ag g res s i on ,  a n � Gen ra l Pe s s i mi sm .  A c l us te r  s core rang­
; n g  from 0 .  00 to  5 .  00 i s  obtd i n e d  frcm e a c l .  c 1 us ter . These  s i x factors 
a re i nd i v i dua l l y  ana l yzed fo r pre d i c t i n g  conceptua l sys tems l e ve l s . 
P redete rmi ned c l u s te r s · o t"e p a tte rn des i gnate the conceptua l l eve l to 
wh i ch  an i nd i v i d ua l i s  a s � i gn d ( I ,  I I , I I I  or I V ) . I nd i v i dua l s are 
des cri bed  as Sy s tem I ' s when the .  D i v i ne Fate Con tro l S co
re i s  2 . 5 1  or 
greater .  Less  than  2 . 5 1  on the DFC i nd i cates that  the pe
rson  i s  a 
Sys tem I I , I I I ,  or  I V . On l y  the OFC c l us ter i s  used to d i s c r i mi nate 
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betwe e n  Sys t em I a nd Sys tem I I , I I I , a nd I V  i nd i v i du a l s .  T he  o ther  f i ve 
c 1 u s  t e r s pro v i d e no a d d  i · : ·i o n  a. l  ·1 � vera g e i n de term i n i n g w he t h e r  a pe r son  
i s  co ncrete  ( Hoffme i s t--: j • 98 1 ) .  Fu r t her  a na l ys i s  o f  t h e  rema i n i ng CS T 
c l u s ter s p l a c e s  t h e m t '  cd s tr t1 c  · t d i v i du a l i nto  Sys tem I I ,  I I I , or  I V ,  
d e pend i ng o n  t he pa t t f r  \ o f t. tw s . c r e s . Per s o n s  w i t h  a s co re o f  3 . �· 5  
or  a bove  o n  I nt er per s o  a l  Ag g re M s i o n a nd Gene r a l Pes s i m i sm a re desc r i bed 
as Sys tem I I .  A s c o r e  uf 3 . 7 5 .l qd a bove  on Need fo r Peo pl e  a n d  be l ow 
3 . 75 o n  I nt e r perso n a l  Ag o r e s � i o n i n( ' ca tes  t ha t  t he i nd i v i dua l i s  a 
System I I I .  Sys · em l V  ·i :�  ··e � r r� s E• t-rt d by i nd " v i d u a l s w i t h  l ow Need for 
Stru c t ure-Ord e r , Need for  P �� p l e ,  a d I nter per s o na l Agg re s s i o n score s . 
T he CST  haC"  goo d  c: . pa ci ty to  :; e. pa ra te  Sys tem I from Sys tem I I ,  
I I I ,  a n d  I V  s u bj c s .  Ho wev t r , tn d i s- r i m i na t e amo n g  t he h i g he r  l ev e l s ,  
a no th e r  t e s t  mu s t  be ; dm i  , i �, ·r:e · cd �. r '· q · · � r-· 1 1g scor i ng by a pa n e l  o f  
t ra i ned j ud g e s . O n  ·1 y t 1 ;o  c o n (.  r: pt. u :d  � Y �  � �m s c a tegor i e s  a r e  i d e n t  i f i  ed  
i n  t h i s  s tudy ; c o ncret �? , c orn p:• �; ··�d c .L Sy�� t c�m J tea c he r s  a nd a b s t ra c t , 
c om po s ed o f  Sys te , I I I. · m I '  u2 1c r'e r s . !"here  were n o  Sys t em I I tea c he r s  
i n  t h e  pre sen t s tu d y . 
Co nc ept ua}��tem s _::_v e ·l �-" N i  nety - t h r·ee tea c h e r s  r etu r ned  test  
ma ter i a l s . C o nc e pt u a l l ev P l  c o u l d  no . b e  pred i ct ed fo r fou r of  t he 
tea c he r s  beca u s e  too few o f  t h e C FC qu e s t i o n s  wer e  a n s we red to  a l l ow 
fo r a sys tem s  p r ed i c t i o n . T h e 1 r s c o r e s  wer e i nc l u ded i n  t he a na l ys i s 
o f  t h e  i nd i v i dua  CST  c l u s te r s ) p ro v i d i n g a dd i t i o na l  d e s c r i pt i v e i n fe r -
ma t  i o n .  
F i n d i n g s o n  c o n c e pt u a l  s y s t em s  1 eve l  i n  the  c u r rent  st udy wa s 
com pared wi t h  prev i o u s  s t u d i e s a nd i s  pr e s e n t ed i n  Ta bl e 2 .  
A maj o r i ty 
i n  t h e  p r e s e n t  s tu dy a s  we l l a s  i n p re v i ou s  
s tu d i es 
of  t h e  su bj ec t s  
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i n vo l v i n g  teachers and  s tudent  teachers ( Harvey , 1 9 70 ; Murphy and Brown , 
1 9 70 ;  Pryo r ,  1 97 5 )  were �ys tem r • s .  One pos s i b l e  exp l a n a t i on i s  tha t  
Sys tem I i nd i v i d ua l s tend t o  se l ect profes s i on s  compa tab l e  w i th the i r 
be l i efs sys tem and  i n  wh i ch they fee l  comfortab l e .  Moreover ,  s choo l 
a tmos phere s eems to enhance concre te fun ct i on i ng ( H oy and  Rees , 1977 ; 
Jones  an d Ha rty ,  1980 ) . Home Economi cs teacher tra i n i ng programs 
a t tempt to e ducate competent  teachers cap ab l e of p l a nn i ng , i mp l emen t i ng , 
and  e va l u a t i ng t he i r work . S choo l s  operati ng  on a h i era rch i a l s tructure 
and  s ubj e c t  to comm i tmen ts and press ures , l i mi t the a utonomy of  the i r 
te achers . 
A s tri k i ng  d i ffe ren ce i n  the percen tage o f  concre te l y  funct i on­
i ng i nd i v i dua l s ex i s ts b e  we  n home economi cs  teachers i n  South  Da kota 
and fami l y  re l a t i o n s  teachers , home economi cs  s t uden t teachers , and 
p ract i c i ng tea chers i n  o ther s tudi es . A l though rea s on s  fo r t h i s d i f-
fe rence  canno t  be determi ned wi th  exi s t i ng data , s pe cu l a t i ons  may be 
made . For  i ns tance , P ryor (197 5) s ugges ts  tha t  fo r fami l y  re l at i on s h i p 
teachers the da i l y  occupat i on o f  i n terp ret i ng  the con cepts o f  i nter­
pers ona l re l a t i on s h i ps may fac i l i ta te deve l opment  towards abs tract  
fu nct i on i ng .  Or  pe rh a ps preserv i ce and  i n serv i ce ed u ca t i on for South 
Da ko ta home economi cs  s tudent teachers and teachers i n  genera l d i ffers 
from t h a t  rece i ve d  by tea chers i n  other s tates . As H arvey ( 1970) notes , 
p o l i c i es and  dec i s i ons  created by admi n i s tra tors who thems e l ves func­
t i on concre te l y  may perpe tua te s teri l e  atmos pheres  fa i l i ng  to  promote 
and  enhance  abs tra ct  conceptua l - sys tems . 
Sy s tem I I  persons  are e i the r not represente d  or mi n i ma l l y  
rep resen ted by teachers a n d  s tuden t teach ers . Th i s  deve l opment  was 
exami ned  pre v i ous l y  i n  the rev i ew of l i terature . S i nce  Sys tem I I  
i nd i v i du a l s h o l d negat i ve a tt i tudes toward s o c i a l  c u s toms , i t  s eems 
l i ke l y  that  thes e  teachers wou l d  l eave a pro fes s i on i n  wh i ch trad i ­
t i on a l i sm and  b u reaucracy preva i l ( P ryor , 1981 ) .  
Tab l e 2 
Compa r i s on of Conceptua l Sys tems Leve l of  
South Da kota S ubj ects and  
S ubj ects in  Other S tud i es 
Conceptua l Sys tems 
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Da ta S o u rce N I I I  I I I  & I V  Admi xtu res  
(Concrete ) (Abs trac t ) 
South Da kota Not 
H .  E .  Te achers  89  94% 0 6%  Dete rmi ned 
Fami l y  Re l at i ons  
Te ache rs * 408 48% 0 38% 14% 
H .  Ec . S t uden t 
Te achers ** 1 36 56% 0 24% 20% 
Pract i c i n g  Not  
Teachers *** Reported 5 5% M i n i ma l  1 9% 26%  
* Pryo r , L .  s .  " Co n ceptua l Deve � opment  and  Know l edge  �f I �terpers on a l  
Re l a t i ons h i ps :  Coun terpo 1 n t  for Teacher Edu c a t1 on . 
U n pub l i s hed  doc tora l d i s sertat i on , Pennsy l va n i a S ta te U n i -
ve rs i ty ,  1 9 7 5 . 
**Mu rphy , P .  D . , and  M .  M .  Brown . " C on ceptua l Sys tems and  Teach i ng  
S ty l es . . . Amer i can  Educati ona l Res earch J ourna l , 7 ( 19 70 ) , 
5 29- 540 . 
***Ha rvey , 0 .  J .  " Be l i efs and · Behav i or :  Some Imp l i c a t i ons  for Educ­
at i on . ' ' Th e S c i en ce Teacher , 37 ( 1970 ) , 10- 1 4 . 
· 
C ST C l u s te r  S cores . Tab l e 3 s hows the mea n  s cores , s tandard 
dev i at i ons , and  mi n i mum and ma x i mum scores for eac h  o f  the s i x CST 
c l us ters . Pos s i b l e  range of  s cores on the s i x  c l us te rs wa s 0 . 00 to 
5 . 00 .  A s core of 1 . 00 to 2 . 24 i s  des cri bed as l ow ,  2 . 2 5 to 3 . 74  i s  
cons i dered s i tua t i o n a l , and 3 . 75 to 5 . 00 i s  c l a s s i f i ed as a h i g h 
s core .  S i tua t i ona l refers to vi ewpo i n ts wh i ch vary dependi nq  on the  
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condi t i o ns . A s co re of  0 . 00 on  any of  the  s i x  c l u s ters mea n s  the i nd i -
v i dua l e i ther fa i l ed to answe r a l l the i tems determi n i ng tha t  c l uster 
or i tems were a n swered e xtreme l y  i ncons i s ten t l y .  N o  comp a r i sons  may be 
made on the  i nd i v i du a l  c l u s ter s co res , s i nce o ther  s tud i es  rev i ewed 
d i d  not  us e the c l us ters separate l y  fo r descr i b i ng the i r s ubj e cts . 
Be fo re c l us ter  s co res  were i nd i v i dua l l y  ana l yzed , Hoffme i s ter ( 198 1 ) , 
c o-deve l oper o f  the CST- 7 1 , was con s u l ted to determi ne  i f  do i ng so  
wou l d  be  an  appropri a te hand l i ng of  the data . 
Tab l e 3 
Des cri pt i ve Data on CST C l us ters 
S tandard M i n i mum Ma xi mum 
C l u s ter Name Mean Dev i at i o n  Score S core 
D i v i ne Fa te C o n tro l 3 . 68 1 . 14 0 . 00 5 . 00 
Need for S tructure-Orde r 3 . 76 0 . 86 0 . 00 5 . 00 
Need to He l p  Peop l e  3 . 9 1  0 . 68 0 . 00 5 . 00 
Ne ed for Peop l e 3 .  76 0 . 60 2 . 25 5 . 00 
I n te rpers ona l  Ag g re ss i on 1 .  96  0 . 67 0 . 00 4 . 00 
Ge nera l Pes s i mi sm 2 . 1 7  0 . 61 1 . 00 4 . 00 
N = 9 3  
The  93  s u bj ects  had a mea n score  o f  3 . 68 w i t h  s c ores  r a ng i ng 
from 0 . 00 to 5 . 00 o n  D i v i ne Fa te  Contro l . D FC dea l s w i t h  t he conv i c -
t i on t h a t  a d i v i n e be i ng ha s co ntro l o f  a per so n • s  l i fe .  An a vera g e  
s c o r e  o f  3 . 68 ,  i nd i c�tes  t he  s u bjec t s  a s  a who l e ,  ha ve  a re l a t i v e l y  
h i g h  be l i ef i n  a s u preme be i ng who  order s a nd c o n t ro l s t he i r l i v e s , 
l ea v i ng n o t h i ng to  fate . Pr i o r  ev i d ence  ( Ea s t , 1 98 0 ) s ug ges ts that  
home econom i s t s  typ i c a l l y  va l u e  t he r e l i g i ou s  a nd p r ac t i ca l  ra t he r  
t h a n  t h e  a bs t r a c t  or  po l i t i c a l . 
Mea n score  o n  t h e  Need for Stru c t u r e - Or der  c l u s ter wa s 3 . 7 6 ,  
p l a c i ng i t  i n  t h e  h i g h  scor i ng ra nge . A pprox i m a te l y 68 pe rcent  o f  
t he su b j ec t s  rec e i v ed s core s  be tween 2 . 90 a nd 4 . 6 2 .  The s e  tea c her s  
wa n t  t he i r  wor k  orga n i z ed a nd p l a n ned s o  i t  r u n s  smoo t h l y from 
beg i nn i ng to  e nd wi t h  v e ry few c ha ng e s  i n  the pl a n s . Unc erta i nty a nd 
u n pred i cta b i l i ty a re l i ke l y  to create tens i o n a nd  nervo u s ne s s . 
Need to H e l p Peo p l e and  the  Need fo r Peo p l e m e a n  scor es were 
5 1  
3 . 9 1 a nd 3 . 7 6 ,  res pec t i ve l y .  S ta nd a rd dev i at i o n s  fo r t h e  two c l u s te r s  
wer e  . 68 a nd . 6 0 ,  s ho w i ng t hat  6 8  percen t  o f  t he su b j e c t s  had  NH P 
scores  betwee n 3 . 2 3  a nd 4 . 5 9  a n d  N FP sc ores  between  3 . 1 6  a nd 4 . 3 6 . 
De s c r i pt i v e  s ta t i s t i c s  i nd i cate t he s am p l e o f  tea c h e r s  to be peo p l e 
o r i ented . Pe r s o na l sa t i s fact i on stem s  from h e l p i ng o t he r s . Peo p l e  
are  trea ted  wi t h  empa t hy a nd k i ndne s s . F i nd i ng s  co nc u r  w i t h  Ea s t  
( 1 98 0 ) , w h o  i nd i cated t hat  home eco nom i s t s w i s h  to  b e  o f  serv i ce to 
peo p l e a nd are c o nc er ned w i th a p prova l , a c ce pta nce , wa rm t h , a nd  
s u p po r t . 
C l u s te r  scores  for I n terper sona l Ag gre s s i o n ,  a v era g i n g 1 . 96 ,  
a nd Genera l P e s s im i sm ,  2 . 1 7 , a re co n s i dered l ow .  Ma x i mum s c o res  fo r 
bo t h  c l u s te r s we re 4 . 00 .  Approx i ma te l y  68 pe rce n t  o f  t he tea c hers  
s cored between 1 . 2 9  a nd 2 . 63 o n  I A ,  a nd 1 . 5 6  a nd 2 . 78  on  G P . The r e -
fore , v ery few o f  S o u t h  Da kota ' s  tea c h e r s  wou l d  ex p re s s  o v ert  ho s ­
t i l i ty towa rd a no the r i nd i v i du a l . S u bj ect s  a l so  bel i e v ed peo p l e  i n  
g e n e ra l  t o  be t ru s two r t hy a nd dependa b l e ,  s u gg es t i n g t h a t  eve n  t hou g h  
So u t h  Da kota home econom i c s  tea c h e r s  a r e  concrete , t hey wa n t  to 
ex p re s s  wa rmt h  a nd prov i d e s u p po rt to t he i r s tu d e n t s . S t a n d a rd d ev i -
a t i o n s  fo r t h e  NH P ,  N FP ,  I A ,  a nd G P  c l u s te r s  s how t h a t  s u b j e c t s  we re 
a fa i r l y  homo g e no u s g rou p .  
P upi l Co n tro l I d eo l ogy Test  Da ta 
5 2  
A s  i d ent i f i ed i n  C hapter  3 ,  t he re we re 2 0  L i ker t - type i tems o n  
t h e  P C I q u e s t i o nna i re .  Po s s i b l e  score  ra ng ed from a l ow o f  2 0 , s u g - . 
g es t i ng a n  i n t e n s e  huma n i s t i c o r i e nta t i o n to a h i g h o f  1 00 ,  i m p l i ca t i ng 
an i nten s e  c u s tod i a l o r i enta t i o n . I d eo l o g i es wi t h  a c en ter  po s i t i o n  
s ym bo l i ze a neu tra l  v i ewpo i nt i n  w h i c h  i dea s a nd tec h n i qu es from bo th  
theore t i ca l  p r em i se s  a r e  comb i ned . M e a n  PC I s c o r e , a s  s h own i n  Ta b l e 4 ,  
wa s 5 3 . 84 ,  wi t h  a m i n i mum sco re o f  38 . 0  a nd a max i mu m  o f  68 . 0 .  S o ut h  
Da kota ' s  home econom i c s  teac her s seem t o  b e  ec l ect i c , a s  ref l ec ted by 
m i dd l e  r a n g e  s cores  on the  P C I . The i r  d i s c i p l i ne i d e o l ogy com b i nes 
cu s t od i a l i sm a nd huma n i sm ,  d e pend i n g o n  t he s i tua t i o n . H uma n i s t i c  
s tr a teg i es w i l l  be u s ed by these teac h e r s  w i t h  a s pec i f i c  s tu de n t  i n  
a s pec i f i c  s i tu a t i o n ,  w h i l e  cu stod i a l tec hn i qu e s  w i l l  be u s ed mor e  
s u c ces s fu l l y  w i t h o t h er student s . 
, 
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Ta b l e 4 
De sc r i pt i ve Data on  PC I  
Mea n 
Pu p i l Contro l  I d eo l ogy 5 3 . 84 
N = 9 3  
Te s t i ng o f  Hypotheses  
S ta nd a rd 
Dev i a t i o n  
6 . 5 1 
M i n i mum 
Score  
38 . 0  
Max imum 
Score 
6& . 0  
Tab l e  5 p re sen ts the corre l a ti on coeffi c i ents  res u l t i n g  when  
the mean  PC I s core was  corre l a ted wi th the CST c l u s ter means . Pre v i ous  
res e arch on  both  conceptua l sys tems and  pup i l con tro l i deo l ogy l ed the 
res earcher  to pos t u l ate that teachers wi th l ow conce ptua l l eve l s  wou l d  
s h ow a genera l  d i s trus t of pup i l s '  se l fd i s c i p l i n i n g ab i l i ty and  be  
d i c t a tori a l . Th i s  res earcher be l i eved teachers • pers pect i ves on  d i s c i -
p l i ne and  d i s rupt i ve behav i or  wo u l d vary as  fo l l ows : 
Low C o n ceptua l Sys tem 
De f i nes  accepta b l e s tudent  beh av i o r .  
C ons tri ct i ve ,  rewa rds conformi ty .  
H i g h  freq uen cy o f  unexp l a i ned  ru l es . 
Str i c t  r u l es , dea l i ng w i th m i n ute 
deta i l s ;  i ncons i s tan tl y app l i ed .  
Be l i eves  a q u i e t  c l a s s room cons t i ­
t u te s  g oo d  s tuden t behav i or .  
H i gh C on cep tua l Systems 
A l l ows s tudents  freedom of cho i ce . 
Product i ve beha v i o r  i s  mutua l l y  
defi ned by s tude n t  and teacher . 
Prov i de s  appro p ri ate ba l ance o f  
freedom a n d  s tructure . Enco ur­
ages prob l em s o l v i n g  and i n fo r­
mat i on  seek i n g . 
R u l es  e s tab l i s hed w i th s tuden t 
i np ut . 
R u l es a p p l i ed eq u a l l y  to a l l a�d 
cons i s ta n t l y  enforced . 
Bel i eves  s tu de n ts can  work  on and 
d i s cuss  p roj ects  wh i l e  be hav i ng 
i n  an  appropr i ate manne r .  
Re l i es on  au thori ty fi g ure and  
former s o l u t i ons  to : o l ve pro b l ems . 
U n ab l e  to as s ume a n o t he r ' � ro l � .  
Fonns j udgemen ts  q tri c k l y ; ; l S l� n ._: i ­
t i ve to reas ons  beh h � d  a p�·'ob l ":rr L 
Prob l em s o l v i n g  s k i l l s enab l e  
i de n ti fi c a t i on , ana l yzat i on , 
and res o l u t i o n  of  con fl i cts .  
Res pects and  encou rages di f­
ferent  s ty l es  and approaches . 
Emp a th et i c .  
The maj o r  n u r. hy,-,othcd .·· theo r i zed no s i gn i fi can t re l at i on ­
s h i p  between a tea.chtH., : �� c on . f� !J t l.k l sys t .rns l eve l and  p u p i  1 contro l 
i de o l ogy . C o r re l a t ·i m r·t� =� �J 1 t �; ( 1 a  ) ·: e  5 )  r ve a l ed that  there was no 
s i gn i fi c a n t  a s soc i a :� ·i on t P· tt�f�r�n  d � s ci p  i ne i deo l ogy and  fi ve  of the 
pe rson a l i ty c l us tet '.) mc.1 :-- tr  l h.Y the- C(Jn cep tua l sys tems te s t .  S i nce 
D i v i ne Fate C o n t ro ·l dE� ter: d n e ') vd"; �; t h e r  iH'l i nd i v i dua l i s  cons i dered 
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a b s tra c t  or con c re t  ;:;rid no l . s � � c i a t:l �. n e.x i s ted be tween PC I and D i v i ne 
Fa te , the  hypothes i s  wa s n0 � r �j r�t�d . A mi n i ma l re l a t i ons h i p ex i s ted 
come mo re con c r·e . � the/ �· . : , r) a r�·� mo re pes s -i rn i s t i c .  A l though  the cor-
re l a t i on of  0 . 2 39 9  w ·  s s t  t i s t1 c c :t'!  ·l y s · g n l ·f"'j c a n t  a t  t h e  . 05 l eve l , i t  
i nd i cate s t h a t  o n l y  S p e r-cer · o f  the va r i · n ce i n  Genera l Pes s i mi sm can 
be exp l a i ned by v a r i a n c e s  i n  PC I . I n  th i s  i n s tance , the i mp ortan t 
f i nd i n g i s  that d i s c i p l i ne i deo 1 ogy and co· ceptua l sys tems , as  meas ured 
by the  P C I  Fo rm a n d  the C S T � 7 1 , � r �  un re l a ted . There fore , expect i ng 
educat i on a l  e ffo rts  di rected toward i mp rov i n g one to s i m
i l a r l y  affect  
the  other  m i gh t  b e  u n r·ea l i s t i � .  
M i nor n u l l hypo the s es pos t u l a ted no i n te
ract i o n  between PC I 
s co re and  the demo g � a ph i c da ta o r  be tween the CST
 c l us te r scores and 
th e demograp h i c  d a ta . 
Co r r e ·1 . t · o n '} f M0 ·u 1  P C I  Sc o r e  w i t h  
r�te c. n .} o f  t h e  S i x  C .� T  C l u sters  
C S T  C l u s t e r  
Name a nd r-1ea 
D i v i ne Fa te C o n tro l  
( 3 . 67 5 ) 
Need fo r Stru c tu re  0 d · r  
( 3 . 7 64 )  
Need to H e l p Peu p l e 
( 3 . 91 4 ) 
Need fo r Peo p l e  
( 3 . 7 62 )  
I n ter pe r s o n a l  Ag g r e s s i o n 
( 1 . 96 5 ) 
Ge nera l  Pes s i m i sm 
( 2 . 1 7 2 )  
------- -------· · · · ·-- -
PC I Mea n = 5 3 . 83 9  
*S i g n i f i c a n t  a t  t h e  . 05 l e v e 1  
Co r n:;  1 a t  i o n 
C0 ·· f . .  · · ent 
- 0 , 034 6 
r· . l  7 8 ?.  
5 5  
P r o  ba b i 1 i ty 
0 . 74 2  
0 . 28 1  
0 . 5 6 0  
0 . 488 
0 . 088 
0 . 02 1 *  
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( a ) There i s  no  s i g n i fi cant  re l a t i o n s h i p between  s choo l  s i ze 
and  CST c l u s ter s cores or s choo l s i ze a nd p u p i l con tro l 
i deo l ogy s core . 
( b )  There i s  no s i gn i fi ca n t  re l at i ons h i p  between educa ti ona l 
deg ree hel d and CST c l u s ter  s cores or  educa ti ona l deg r ·ee 
he l d  and PC I s core . 
( c ) There i s  no  s i g n i fi cant  re l at i on s h i p be tween years of  
teach i ng experi en ce and  CST c l u s ter  s core s  or  years of  
teac h i n g  experi ence and  PC I s core . 
( d ) There i s  no s i gn i fi cant  rel a t i ons h i p b e tween the s i ze 
of  a te ache r ' s c l a s ses and CST c l u s te r  s core s  or the 
s i ze of a teacher ' s  c l a s ses  and PC I s co re . 
( e ) There i s  no  s i gn i fi can t rel at i ons h i p between tota l n umber 
of boys enro l l ed i n  a teacher ' s  home economi c s  c l a s s es 
and  CST c l u s ter s core s  o r  tota l n umbe r of  boys  enrol l ed 
i n  a teacher ' s  home economi cs  c l a s se s  and  PC I s core . 
( f ) There i s  no  s i g n i fi cant re l at i ons h i p between teach i ng i n  
a pub l i c  or pri vate s choo l and CST c l us ter  s cores  or 
tea c h i n g  i n  a pub l i c  or pri vate s ch oo l  a nd  PC I s core . 
( g ) There i s  no  s i g n i fi ca n t  re l at i ons h i p between teach i ng i n  
a s en i or h i g h  or j un i or h i gh and CST c l u s ter s cores  or 
tea c h i n g i n  a s en i or h t gh or j un i or h i g h  and PC I s core . 
( h ) There i s  no s i g n i f i cant  re l at i o n s h i p between teacher 
parti c i pat i on i n
. 
profe s s i on a l  organ i za t i o n s  a nd CST 
c l u s te r  s cores or tea cher pa rti c i pa t i on  i n  profe s s i ona l 
orga n i z a t i ons  and PC I s core . 
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An a l ys i s  o f  vari ance was used to tes t the hypothes es . As s hown 
i n  Tab l es ,  6 ,  7 ,  8 ,  a n d  9 ( Appendi xes E and  F ) , s co res d i d not s how a 
cons i s ten t trend  i n  i n teract i on between any of the demograph i c  vari ab l es 
and  e i ther  P C I or  the CST c l us ters . The hypo thes e s  cou l d not be re-
j ected . Con t rary to pop u l ar  be l i e f ,  these  res u l ts may i nd i cate tha t  
s chool  s i ze ,  t h e  type of  s choo l , degree he l d ,  years o f  teach i ng exper­
i en ce , membe rs h i p i n  profess i ona l organ i za t i ons , c l a s s  s i ze ,  and boys i n  
h ome economi c s  a re not fac tors wh i ch a l one i n fl uen ce  a teacher ' s  v i ews 
on  d i s c i p l i ne .  Ne i ther wa s there i n teract i on  between the s e l ected demo ­
g ra p h i c  va ri a b l es  and  the persona l i ty fac tors meas ured by the CST- 7 1 . 
To more thoroug h l y  ana l yze  the effect  of  the demograph i c  
vari ab l es ,  the  re l at i ons h i p between the i n teract i on o f  s e l ected pa i rs 
of demog raph i c vari ab l es  to PC I and the s i x  CST c l u s te rs wa s de termi n-ed . 
I n te rac t i on between h i ghes t deg ree hel d and members h i p i n  p ro fes s i ona l 
organ i za t i ons , years of  teach i ng experi ence and tota l n umber  of  boys  i n  
home eco nomi c s , h i ghes t deg ree he l d and years o f  teac h i n g  experi ence ,  
and  years of  teac h i ng experi ence and members h i p  i n  p ro fe s s i ona l  organ i ­
z a t i ons were c hosen for exami nat i on .  S i gn i fi cant  re l at i ons h i ps we re 
fou n d  on l y  between h i ghe s t  degree hel d/members h i p i n  p rofes s i ona l 
organ i za t i ons  and three of the s i x  CST c l us ters , Need for S tructure­
Orde r ,  I n terpers on a l  Ag gres s i on ,  and Genera l Pess i mi sm  ( Tab l e  10 ) .  No  
add i t i on a l  ana l ys i s  was comp l eted to as certa i n where the s i gn i fi cance  
l ay .  Gene ra l  trends may be s pec u l ated . For teachers  con s i dered act i ve 
i n  p rofes s i ona l organ i zat i ons , the h i g her  the deg ree , the l es s  th e i r 
need fo r r i g i d  c l as s room s tructure and orde r .  B ut , i nd i v i dua l s w i th 
a bache l o rs p l us  and  mas ters a l s o  appeared to req u i re more s truc ture 
Ta bl e 1 0  
S umma r y  Da ta o n  S i g n i f i c a n t  I nterac t i on s  Between  t he I nd e pe ndent  Var i a bl e ,  
E d u ca t i o na l  Ba c kg rou nd , a nd CST  C l u s ter s 
Need for S t ru c tu re- Ord er I nte rpe r sona l  Aggr e s s i o n Gene ra l Pe s s i m i sm 
l n de_pend e n t  V a r i a b l e  N 
Leas t  
1 
S q . Mean  V a l u e P ro b . 
leas t  
1 
S q . t�ea n  Va l u e  Pro b . 
Leas t  
1 
Sq . Me a n  Va l ue Pro  b .  
H i g he s t De g r ee H e l d / 
Mem be r s h i p i n  P r o fe s -
s i o na l  O r g a n i za t i o n 7 . 2 2 0 . 00 1 5 ** 3 . 30 0 . 04 3 2 *  3 . 7 6  0 , 0285* 
Ba c h e l o r s / l na � t i v e  2 ( 3 . 70 )  ( 2 . 1 6 )  ( 2 . 06 )  
Bac h e l o r s / Ac t i v e 2 3  3 . 92 2 . 2 3 2 . 2 3 
B a c he l o r s / V e r y  Ac t i v e 4 ( 3 . 1 2 )  ( 1 . 96 )  ( 1 . 99 )  
Ba c he l o r s  +/ I na c t i v e 4 ( 3 . 5 3 )  ( 2 . 00 )  ( 2 . 1 9 )  
Bac he l or s  + / Ac t i v e 3 2  3 .  7 2  1 . 8 6  2 . 02  
Bac he l o r s  +/ V e ry 
Ac t i v e 1 9  4 . 02 1 . 86 2 . 4 2  
Ma s t e r s / I n ac t i v e  1 ( 3 . 62 )  ( 2 . 01 )  ( 2 . 08 )  
Ma s t e r s /  Ac t i v e 3 ( 3 . 68 )  ( 2 . 46 )  ( 2 . 06 )  
Ma s t e r s / V e ry Ac t i v e 5 ( 3 . 7 0 )  ( 1 . 8 1 )  ( 1 . 86 )  
-
-
1
Me a n  v a l u e s  i n  pa re n t h e s e s  we r e  n o n - e s t i ma bl e  d u e  t o  t he sma l l n um b e r  o f  s u bj ec ts i n  ea c h  c a tego ry . Va l u es � 
l i s te d  a r e ca l c u l ated e s t i ma t i o n s .  
*S i g n i f i c a n t  a t  the  . 05 l e v e l  
**S i g n i f i ca nt a t  t he . 0 1 l ·ev e l  
�-.... ...._ . .81 
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and  o rder a s  the i r parti c i pa t i on i n  profes s i on a l  organ i zat i ons  moved 
from i na c t i ve to very acti ve . Teachers ve ry act i ve  i n  o rgan i zat i ons  
s howed l es s  I n te rpers ona l Aggres s i on ( open hos t i l i ty towa rds others ) 
a s  t he i r degrees became more advanced . S ub j e c ts w i th  a bache l o rs p l us 
and  act i ve l y  i nvo l ved i n  organ i zat i ons  genera l l y  be l i e ve peop l e  to be 
more trus two rthy than those  who ho l d  on l y  a bache l ors . Teachers wi th 
a b a c h e l ors p l us appeared to become more d i s trus tfu l of  peop l e as the i r 
membe rs h i p c hanged from act i ve to very acti ve . O n e  mus t  remembe r th at  
a l l but  two I n terpersona l  Aggres s i on and Genera l Pes s i mi sm l eas t s q ua re 
means  s hown i n  Ta b l e 1 0  were descri bed as l ow ,  the re fore the s tren g th 
of  the  n eg a t i ve reacti ons i s  l ow .  A l though  s ta t i s t i c a l l y  s i gn i fi cant , 
c a u t i ous  i n terpretat i on and  use  of the f i nd i ngs  i s  neces s a ry due to 
the l i mi ted n umber of teachers i n  the maj or i ty of the  s ub ca tegori es . 
S umma ry 
Th e p u rpos e  of th i s  corre l ati ona l s tudy was to i n ve s t i g a te the 
re l at i ons h i p between con ceptua l sys tems l eve l and  p up i l contro l  i deo l ­
ogy .  S u bjects  randoml y se l ected for thi s s tudy appear  typ i ca l  wh en com-
pared  to n a t i ona l s tat i s t i cs . 
An a l ys i s  of  the data i nd i cated tha t  teachers ' conceptua l  sys tems 
l eve l s were n o t  re l a ted to the i r d i s c i p l i ne i deo l og i es . Pers ona l bac k­
ground  character i s ti cs had no s i g n i fi cant a s s oc i a t i o n  w i th  conceptua l 
sys tems l eve l o r  p u p i l contro l i deo l ogy . 
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The p u rpose  of th i s  s tudy was to i n ves ti g a te the  re l at i on s h i p 
b e tween the conceptua l sys tems l eve l and p up i l con tro l i deo l ogy o f  
So u th Da kota home economi cs teachers . The s ub j e c ts we re n i nety-three 
home economi cs teachers teach i ng i n  South  Dakota ' s  p u b l i c  and pri vate 
s choo l s duri n g  the 1 981-82 schoo l year .  
Ha rvey a n d  Ho ffme i s ter ' s Conceptua l Sys tems Tes t was used to 
mea s ure concep t u a l  deve l opme n ta l  l eve l . N i nety - fo u r  percen t of the 
tea chers part i c i pat i ng  i n  the s tudy were i de n t i fi ed  as  h a v i ng  con­
c re te conceptu a l sys tems . I n  compar i ng  South  Dakota  wi th teachers 
a n d  s tude n t  teachers i n  Ha rvey ' s  ( 19 70 ) ,  Murphy and  B rown ' s  ( 1 9 70 ) , 
a n d  P ryor ' s  ( 1 9 7 5 )  s tud i es , a grea ter number were des i g n a ted Sys tem 
I ' s  i n  the p resent  s tudy . D i sc i p l i ne i deo l ogy wa s de term i ned  wi th 
W i l l ower ,  E i de l l and Hoy ' s  P up i l Con tro l I deo l o gy F o rm . The average 
mea n  for the P C I  was 5 3 . 84 ,  i nd i cati ng a ne u tra l pos i t i on on d i s c i p l i ne 
i n  w h i ch areas and techn i q ues from both human i s t i c and  cus tod i a l  o r i en-
tat i ons  a re der i ved . 
A corre l a ti on of  me an conceptua l sys tems c l u s te r  s c ores and 
p u p i l contro l i deol ogy s cores  s howed no re l a t i ons h i p between co nceptua l  
sys tems and  d i s c i p l i ne i deo l ogy . Th i s  i n d i ca tes educat i ona l  effort s  
a i me d  at i mprov i ng  o n e  may n o t  affect  the other .  S i nce  conceptua l 
sys tems l eve l s eems not  to predi ct d i s c i p l i ne i deo l ogy , the  us e of C ST · 
s cores i n  he l p i ng teacher  educators determi ne the needs of  s tuden t 
teac h e rs and  teac hers when des i g n i ng pres erv i ce and  i ns e rv i c e  d i s -
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c i p l i n e prog rams i s  i mpract i ca l . Usefu l nes s o f  the sys tems i n  pre­
d i ct i ng  behav i or i s  a l s o s pec u l at i ve . A s tudy by B e l l i n  1 9 76 ( Eas t ,  
1 980 ) fa i l ed to fi nd  a re l at i ons h i p between home economi cs  teac hers ' 
teach i ng s ty l es and  conceptua 1 1 eve 1 s .  W i  1 1  i ams ' ( 1 980 ) res e a rch d i s -
c l osed n o  re l a t i onsh i p between  home economi cs  s tude n t  teachers ' con -
ceptua l l eve l s and  thei r i ntegrati on and app l i ca t i o n  o f  h uman deve l op­
me n t  concepts i n  the teach i ng / l earn i ng en v i ronme n t .  
Ne i ther  PC I o r  any of the s i x CST c l us ters we re s i g n i fi ca n t l y  
affec ted b y  t h e  demog raph i c va ri ab l es . Two of  t h e  pers o na l background  
vari ab l e s ,  h i ghes t degree he l d and members h i p  i n  p ro fes s i ona l  organ i ­
z a t i ons , were s i gn i fi ca n t l y  re l a ted to three of the CST c l us ters , Need 
for Structure-Order , I nterpers onal  Aggres s i on ,  and Genera l Pess i m i sm .  
Th e fi nd i n qs seem to i nd i cate tha t  add i t i on a l  forma l s tu dy and i nvo l ve-
men t  i n  o rgan i zat i on s promotes a genera l  att i tude of tru s t  i n  peop l e 
a n d  mi n i m i zes  thei r need for a h i g h l y  s tructured a tmos phere . Actua l 
s i gn i fi cance  o f  these  i so l a ted factors i s  l i mi ted and  the i mportance 
o f  these  f i n d i ngs  mus t  no t be overemphas i zed . 
Th e ma i n  l i mi tat i on of th i s  s tudy wa s the l arge n umber of s ub-
j ec ts c l a s s i fi ed as  concrete . A strat i fi ed samp l e  i n  wh i ch Sys tems 
I ,  I I I ,  and  I V  were eq ua l l y  represented may have res u l ted i n  da ta 
s how i ng  s ome type of re l a t i on s h i p . I n  further res e a rc h  i n vo l v i n g  con ­
ceptua l  sys tems a n d  d i s c i p l i ne i deo l ogy ,  the re searc h e r wou l d s tron g l y 
recommend  i mp l ementat i on of  tes ti ng i n  two phases . The i n i ti a l  tes t i ng 
wo u l d  determ i ne  the conceptua l sys tems l eve l of a l l teachers i n  the 
ori g i n a l  s amp l e .  Then from thes e teachers , an eq ua l n umber of Sys tem 
I ,  I I I ,  and  I V  s ubjects cou l d  be random l y  se l ec ted  fo r the second  phase  
, 
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cons i s t i ng  of  admi n i s tra t i on of  an i ns trume n t  meas uri ng  d i s c i p l i ne 
i deo l ogy . 
From th i s  research , i t  cannot be s a i d tha t  teacher preserv i ce 
a n d  i nserv i ce educat i on programs s ho u l d con centra te on th e deve l opmen t 
o f  more abs tract  conceptual  deve l opmenta l l eve l s i n  an  effort to pro-
mote h uman i s ti c d i s c i p l i ne i deo l og i es . F i nd i ngs  do i nd i cate th e 
n e ces s i ty for add i t i ona l s tudy i n  the area  of con cep tua l deve l opment 
as  re l a ted to d i s c i p l i ne .  S ugges ti ons  for further  res earc h  i nc l ude 
i n ves ti g a t i n g : 
- the re l a t i ons h i p between conceptua l sys tems l eve l s  and 
actua l d i s c i p l i ne behav i or  of  th e teacher . 
- h ow s tuden ts are affected by ha v i ng  seve ra l teachers 
w i th vary i ng conceptua l l eve l s  i n  the course  of  a 
s i ng l e  day . 
, 
2 
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AP P E N D I X  A 
B a c k g r o u nd I n fo rma t i o n  
B AC KGROU ND I N FORMAT I O N 
C i rc l e t h e  n um be r ( s ) n ex t  to t he mo s t  a p p ro p r i a t e  res po n s e ( s ) . 
A .  H i g h e s t  d e g r e e  o b ta i ned 
1 .  L e s s  t ha n  B . S . / B . A . 
2 .  B . S . / B . A . 
3 .  B . S . / B . A . + 
4 • r� • S • I M • A • 
B .  Y ea r s  o f  ex pe r i e n c e  
1 .  C u r r e n t l y  i n  t h e  f i r s t  ye a r  o f  t e a c h i n g 
2 .  1 - 2 yea r s  
3 .  3 - 5 y e a r s  
4 .  6 - 1 0  ye a r s  
5 .  1 1  - 1 5  yea r s  
6 .  1 6  o r  mo re 
C .  Av e r a g e c l a s s s i ze 
1 .  U n d e r  1 0  
2 .  1 1  - 2 0  
3 .  2 1  - 3 0  
4 .  O v e r  3 1  
D .  To t a l  num b e r  o f  boys c u r re n t l y e n ro l l ed i n  home e c o n om i c s  
c l a s s e s  
1 .  Und e r  1 0  
2 .  1 1  - 2 0  
3 .  2 1  - 3 0  
4 .  O v e r  3 1  
E .  Ty p e  o f  sc h oo l i n  w h i c h  yo u tea c h  
1 .  P u b l i c  s e n i o r h i g h ( 9 t h - 1 2 t h  grades ) 
2 .  P r i v a t e s e n i o r  h i g h  ( 9 t h  - 1 2 t h  g ra de s ) 
3 .  P u b l i c  m i d d l e s c h oo l / j u n i o r  h i g h  ( 5 t h  - 9th  g r a d e s ) 
4 .  P r i v a t e  m i d d l e sc h oo l / j u n i o r  h i g h ( 5 t h  - 9t h g r a d e s ) 
F .  Pa r t i c i pa t i o n i n  p r o fe s s i o na l o rg a n i z a t i o n s  
1 .  S DE A/ N EA 
2 .  S DV A/ AVA 
3 .  S DH EA / A H E A  
4 .  Ot h e r s  P l ea s e  L i s t :  
I f  yo u w i s h  to be s e n t  a s u mma ry o f  t h e re s u l t s ,  p l e a s e  · c h ec k 
7i 
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A P P E N D I X B 
Pu p i l Con t ro l I d eo l ogy Fo rm 
7 3  
P U P I L C O N TRO L I D E O LO GY 
I NS T RU C T I O NS : Fo l l o w i n g  a r e  twe n ty s ta t em e n t s  a bou t s c hoo l s ,  t e a c h e r s , 
a nd p u p i l s .  Y o u  w i l l  rec o g n i z e  t h a t  t h e  s ta teme n t s  a r e  o f  s u c h  a na t u r e  
t h a t  t he r e  a r e  n o  c o r r e c t  o r  i nco rr ec t a n s w e r s .  W e  a re i nt e re s t ed o n l y 
i n  yo u r  fra n k  o p i n i o n c o nc e r n i ng t h e s e  s ta t em e n t s .  P l ea s e  i nd i c a t e 
yo u r  p e r s o na l  o p i n i o n a bo u t  ea c h  s t a tem e n t  by c i rc l i n g o n e re s po n s e  
a t  t h e  r i g h t  o f  t h e  s ta t eme n t . 
S A  = S t r o n g l y  Ag r e e  
A = Ag r e e  
u = U nd ec i d e d  
D = D i s a g r e e  
s o  = S t ro n g l y D i s a g re e  
1 .  I t  i s  d es i r a b l e to  r e qu i r e pu p i l s  to  s i t i n  
a s s i g ned s e a t s d u r i n g a s s em bl i es .  
2 .  Pu p i l s a r e  u s u a l l y  no t ca pa b l e o f  s o l v i n g 
t h e i r p ro b l em s t h r o u g h  l o g i ca l  r ea s o n i ng . 
3 .  D i r ec t i n g s a r c a s t i c  r em a r k s  towa r d  a d e f i a n t 
pu p i  1 i s  a g ood d i s c i p l i na ry tec h n i qu e . 
4 .  B e g i n n i n g  t ea c h e r s  a r e  n o t  l i ke l y  t o  ma i n ta i n  
s t r i c t e no u g h  co n t ro l  ov e r  t h e i r pu p i  1 s .  
5 .  Te a c h e r s  s ho u l d  c o n s i d e r  r e v 1 s 1 o n o f  t h e i r  
t e a c h i n g m e t ho d s  i f  t h e s e  a r e cr i t i c i z ed 
by t h e i r p u p i l s .  
6 .  T h e  b e s t  p r i nC i pa l s g i v e  u n qu e s t i o n i n g  s u p po r t  
to te a c h e r s  i n  d i sc i p l i n i n g pu p i l s . 
7 .  Pu p i 1 s s ho u l d  no t be  pe rm i t ted to c o n tr ad i c t  
t h e s ta tem e n t s  o f  a t e a c h e r  i n  c l a s s . 
8 .  I t  i s  j u s t i f i a b l e to h a v e  pu p i l s  1 ea r n  rna ny 
fa c t s  a bo u t  a s u bj ec t ev e n  i f  t h ey ha v e  no 
i mm ed i a t e a p p l i c a t i o n . 
9 .  To o m u c h p u  p i  1 t i m e  i s  s p e n t  o n  g u i d a n c e  a nd 
a c t i v i t i e s a n d too l i t t l e o n  a c a d em i c  p r e -
pa r a t i o n . 
S A  A U 
S A  A U 
S A  A u 
S A  A u 
S A  A u 
S A  A u 
S A  A u 
S A  A u 
S A  A u 
D 
D 
D 
D 
D 
D 
D 
D 
0 
s o  
s o  
s o  
s o  
s o  
s o  
s o  
. s o  
s o  
� 
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1 0 .  B e i n g  fr i e nd l y  w i th  pu p i l s  o f t e n  l e a d s t h em SA A u o s o  
t o  b e c o m e  to o fam i l i a r . 
1 1 . I t  i s  m o r e  i m po rta n t  fo r pu p i l s  t o  1 e a r n  S A  A U 0 S O  
t o  o bey r u l e s t h a n t h a t  t h ey m a k e  t h e i r 
o wn d ec i s i o n s . 
1 2 .  S t u d e n t  g o v e r nm e n t s  a r e  a g o o d  " s a fety v a  1 v e  I I  SA A u o s o  
bu t s ho u l d  no t h a v e  m u c h i n fl u e n c e  o n  s c h o o l 
po l i cy . 
1 3 . Pu p i l s  c a n  b e  t r u s ted to wo r k  to g e t h e r  w i t ho u t  S A  A U 0 S O  
s u  p e  rv i s  i o n . 
1 4 .  I f  a pu p i l  u s e s  o b s c e n e  o r  p r o fa n e  l a n g u a g e  
i n  s c h oo l , i t  m u s t  be c o n s i d e r ed a mo ra l 
o f fe n s e .  
1 5 .  I f  pu p i l s  a r e a l l owed to u s e  t h e  l a v a t o r y  
w i t ho u t  g e t t i n g p e rm i s s i o n ,  t h i s  pr i v i l e g e 
w i  1 1  b e  a bu s e d  . 
1 6 . A few pu p i l s  a r e  j u s t yo u n g hood l um s  a nd 
s ho u l d  be t r ea t e d  a c c o rd i n g l y .  
1 7 . I t  i s  o ft e n  nec e s sa ry to r em i nd p u p i l s  t ha t  
t h e i r  s t a t u s  i n  sc hoo l d i f fe r s  from t h a t  o f  
t e ac h e r s . 
1 8 . A p u p i l w h o  d e s t ro y s  s c h o o l m a te r i a l  o r  
pr o p e r ty s ho u l d be  s e v e r e l y pu n i s h ed . 
1 9 .  Pu p i l s  ca n no t  p e r c e i v e t h e d i ffe r e n c e  b e t w e e n  
d em o c r a c y  a n d a na rc hy i n  t h e  c l a s s ro om . 
2 0 . Pu p i l s  o ft e n  m i s be h a v e  i n  o r d e r  to m a k e t h e  
t e a c h e r  l o o k  bad . 
S A A U D S D  
S A  A U 0 S O 
S A  A U 0 S O  
S A  A U D S O  
S A  A U 0 S D  
S A  A U D S O  
S A  A U D .S D  
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A P P E N D I X  C 
I n i t i a l  L e t t e r  to Teac h e r s  
S e p tem b e r  1 0 ,  1 98 1  
W o u l d yo u h e l p i n  my r e s e a r c h o n  c l a s s ro om d i s c i p l i ne ?  
You r h e l p wou l d  requ i r e a p p ro x i m a te l y  3 0  m i nu t e s  t o  
a n s wer a two pa r t  q u e s t i o n na i r e .  T h e  q u e s t i o n n a i r e wo u l d  b e  
m a i l ed t o  yo u s ho r t l y i f  yo u a g r e e to p a r t i c i p a t e  i n  t h e  s tu dy . 
D i s c i pl i n e i s  a pa r t  o f  e v e ry te a c h e r ' s  l i f e  a nd a m a j o r  
c o nc e r n  fo r ma ny . M y  s tu d y  i s  d es i g ne d  t o  ga i n  m o r e  i n fo rma t i o n  
a b o u t  c l a s s ro om t e a c h e r ' s  be l i e fs i n  t h e  a r ea o f  d i s c i p l i ne .  
Y o u  w e r e  ra nd om l y s e l ec ted f rom a l i s t o f  a l l S o u t h  Da k o ta 
home eco nom i c s  tea c h er s to pa r t i c i pa te i n  t h i s s u r v ey . Al l i n fo r ­
ma t i o n  w h i c h  yo u p r o v i d e  w i  1 1  b e  k e pt c o n f i d e n t i a l . Da ta w i  1 1  be 
p r e s e n te d  i n  g ro u p fo rm a nd no i nd i v i d u a l  r e s po n s e s  w i l l  be 
r e po r t ed . 
Yo u r  c oo p e ra t i o n  i s  n eeded a n d wou l d  be v e ry m u c h a p pr e ­
c i a t ed . P l ea s e  r e t u r n  t h e  e nc l o s ed po s tc a rd by Sept em b e r 1 8 , 1 981 . 
S i nc e r e l y ,  
Ka t h l ee n W i n be r g  
G ra d u a t e  S t u d e n t  
Dr . E d n a  P a g e  And e r s o n , H e ad 
Home Ec o nom i c s  Ed u ca t i o n  
College of Home E conomics/South Dakota State University/ Brookings, S D  57007 
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A P P E N D I X  D 
Cov e r  L e t t e r  
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September  30 , 1982 
Tha n k you for a9ree i ng to pa rt i c i pate i n  my s tudy on c l a s s ­
room d i s ci p l i ne .  E n c l osed  i s  a pe rs on a l  data s heet a n d  two q ue s t i on­
n a i res , Th e Conceptua l Sys tems Tes t and  the  P up i l C ontro l I deo l ogy 
Sc a l e .  D i rec t i ons  p recede each of the q ue s t i onna i re s . 
The code n umber on the s urvey forms i s  on l y  fo r i de n ti f i ­
cati on o f  re turn s  and  to organ i ze ma i l i ng .  Your res pon s e s  wi l l  rema i n  
a nonymo u s . 
P l eas e  comp l ete a l l materi a l s and re turn them to me by 
Oc tober 1 2 . The  pages  are pri nted on bo th s i de s . A s e l f-addre s s ed , . 
s tamped e n ve l ope h a s  been i n c l uded for you r  conven i ence . 
c i a ted . 
Y o u r parti c i pa t i on and coopera ti on h a s  been grea t l y  appre-
S i ncerel y ,  
Ka th l een  W i nberg 
Gradua te S tudent  
Edna  Pag e  Anderson , P h . D .  
Head o f  Home E conomi cs  Educa t i on 
PLEASE RETURN BY  OCTOBER  1 2  
D i d you comp l ete a l l 4 pages ? 
A P P E N D I X  E 
Ta b l e 6 :  Ana l ys i s o f  Va r i a nc e  fo r P C I  
Ac c o rd i n g to I nd e p e n d e n t  Va r i a b l e s  
79  
• 2 
� 
80 
Ta b 1 e 6 
Ana l ys i s  o f  Va r i a nc e  fo r P C I  Ac c o r d i n g 
to I nd e pe n d e n t  Va r i a b l e s  
S t . F 
I nd e�e n d e n t  Va r i a b l e s  N t·�ea n Dev . Va l u e P r o b . 
S c ho o l S i z e 5 3 . 83 9  6 . 48 8  1 . 24 0 . 3 01 2 
L e s s  t ha n  1 0 0 2 2  5 3 . 22 7  
1 0 1 - 2 5 0  2 6  5 3 . 4 6 2  
2 5 1  - 5 0 0  2 1  5 2 . 5 2 4 
O v e r  5 0 0  24  5 5 . 958 
H i g he s t  De g re e  H e l d 5 3 . 83 9  6 . 5 3 2  0 . 7 4 0 . 48 1 7  
B a c h e l o r s  2 9  5 5 . 000 
B a c h e l o r s  + 5 5  5 3 . 43 6  
Ma s t e r s  9 5 2 . 5 5 6  
Y e a r s  o f  Tea c h i n g 
E x  p e r i e nc e 53 . 83 9  6 . 6 0 2  0 . 3 9  0 . 8 1 8 2  
F i r s t  ye a r  - 2 yea r s  1 3  5 3 . 2 3 1  
3 - 5 yea r s  2 2  5 4 . 1 3 6 
6 - 1 0  ye a r s  2 3  5 2 . 60 9  
1 1  - 1 5  yea rs 1 5  54 . 53 3  
1 6  a nd o v e r  2 0  5 4 . 800  
Av e ra g e  C l a s s  S i z e 5 3 . 8 3 9  6 . 5 5 2  0 . 4 6  0 . 6 3 3 7  
1 0  o r  l e s s  1 3  5 3 . 5 3 8  
1 1  - 2 0  62  5 3 . 5 1 6  
2 1  a nd o v er 1 8  5 5  . 1 67  
To ta 1 Num b e r  o f  B o y s  
i n  Home E c o n om i c s 5 3 . 8 3 9  6 . 5 5 9  0 . 5 7 0 . 6388  
1 0  o r  l e s s  4 3  5 3 . 4 1 9 
1 1  - 2 0  26  5 4 . 4 2 3  
2 1  - 3 0  1 2  5 5 . 50 0  
3 1  a nd o v e r  1 2  5 2 . 4 1 7  
P u b l i c  o r  P r i v a t e  S c h o o l 5 3 . 83 9  6 . 5 1 5  0 . 94 0 . 3 348 
Pu b 1 i c 8 7  5 3 . 667  
P r i v a t e 6 5 6 . 3 3 3  
J u n i o r o r  S e n i o r  
H i g h S c h o o l 5 3 . 83 9  6 . 5 1 2  1 . 04 0 . 3 1 07 
J u n i o r 1 7  5 5 . 2 94 
S e n i o r 7 6  5 3 . 5 1 3  
�·1em be r s  h i p  i n  
P r o fe s s i o n a l  O r g a n i z a t i o n s  5 3 . 8 3 9 6 . 5 6 4  0 . 2 9 0 . 7 4 7 1 
I na c t i v e  ( n o ne ) 7 5 3 . 7 1 4  
Ac t i v e  ( 1 - 2 ) 5 8  5 4 . 2 24 
V e ry Ac t i v e ( 3  o r  mo r e ) 28 5 3 . 07 1  
� 
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A P P E N D I X F 
Ta b l e 7 :  Ana l y s i s  o f  Va r i a nc e  fo r D i v i n e Fa t e  C o n t r o l a nd Need 
fo r S t r u c tu r e - O r d e r  Ac c o rd i n g to I nd e pe nd e n t  Va r i a b l e s 
Ta b l e 8 :  Ana l y s i s  o f  Va r i a nc e  for Need t o  H e l p P eo p l e a nd 
Ne ed fo r Peo pl e Ac c o rd i n g to I n d e p e nd e n t  V a r i a b l e s  
Ta b l e 9 :  A na l ys i s  o f  Va r i a nc e  fo r I n t e r p e r s o na l Ag g re s s i o n 
a n d Ge n e r a l P e s s i m i sm Ac c o rd i n g to I nd e pe n d e n t  V a r i a b l e s 
8 1  
--
Ta b l e 7 
Ana l y s i s o f  Var i a nc e  for D i v i ne Fa te  Co n t ro l  a nd Need fo r 
S t ru c ture - Ord e r  Accord i ng to I nde pend e n t  Va r i a bl es 
D i v i ne Fate Co ntro l  Need for S t ructure - Ord e r  
I nde�end ent  Va r i a bl e s  
Sc hoo l S i ze 
Le s s  tha n 1 00 
1 0 1 - 250  
2 5 1  - 500  
Ov er 5 00 
H i g he s t  De g ree He l d 
Bac he l o r s  
Ba c he l o r s  + 
t�a s ters  
Yea r s  o f  Tea c h i ng  E x per i ence  
F i r s t  yea r - 2 yea r s  
3 - 5 yea rs  
6 - 1 0  yea r s  
1 1  - 1 5  yea r s  
1 6  a nd o v e r  
Av erage  C l a s s  S i ze 
1 0  or l e s s  
1 1  - 20 
21  a nd over  
Tota l Number o f  Boys 
in Home Econom i c s  
1 0  o r  l e s s  
1 1  - 20 
2 1  - 30  
3 1  a nd over  
,�. :r 
"-.# 
N Mea n 
3 . 67 5  
2 2  3 . 866  
26  3 . 5 00 
2 1  3 . 5 7 0  
24  3 . 7 6 1  
3 . 67 5  
2 9  3 . 690 
55 3 . 7 03 
9 3 . 4 5 7  
3 . 67 5  
1 3  3 . 65 9  
22  4 . 008 
2 3  3 . 580 
1 5  3 . 0 17  
20 3 . 92 2  
3 . 67 5  
1 3  3 . 95 2  
6 2  3 . 582 
18 3 . 7 96 
3 . 67 5  
4 3  3 . 645  
26  3 . 643 
1 2  3 . 62 9  
1 2  3 . 899  
St . F S t . 
Dev . Va l u e Prob . �1e a n  Dev . Va 1 u e  P r o  b .  
1 . 1 5 2  0 . 5 5 0 . 65 5 6  3 . 7 64  . 86 6  0 . 2 7 0 . 8 47 2 
3 . 7 5 4  
3 . 788 
3 . 87 9  
3 . 64 9  
1 . 1 5 3  0 . 18 0 . 83 5 7  3 . 7 64  . 86 1  0 . 4 1 0 . 66 1 7  
3 . 692  
3 . 82 9  
3 . 602 
1 . 1 1 7  2 . 08 0 . 0 904 3 . 7 64  . 8 5 3  1 . 1 8 0 . 3 267  
3 . 5 7 4  
3 . 66 0  
3 . 6 9 1  
3 . 7 1 4  
4 . 1 22 
1 . 1 4 7  0 . 68 0 . 507 5 3 . 7 64  . 865  0 . 06 0 . 93 97 
3 . 6 98 
3 . 7 6 5  
3 . 809  
1 . 1 5 9  0 . 1 7 0 . 91 24 3 .  7 64 . 8 5 3  1 . 2 2  0 . 3069  
3 . 704 
-
3 . 62 5  
3 . 8 98 
4 . 1 50 
-- - - --
co 
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Ta b l e 7 c o n t . 
D i v i ne Fa t e  Co n t r o l  
S t . F 
I nd epe nd e n t  Va r i a b l e s  N r·�e a n  Dev . Va 1 u e  
Pu bl i c  o r  P r i v a t e  S c hoo l 3 . 67 5  1 . 1 4 9  0 . 1 3 
Pu b 1 i c 87 3 . 686  
P r i v a te 6 3 . 5 1 1  
Ju n i o r  o r  S e n i o r H i g h S c ho o l  3 . 67 5  1 . 1 49  0 . 1 1  
Ju n i o r 1 7  3 . 5 92  
S e n i o r  76  3 . 693  
Mem be r s h i p i n  
P r o fe s s i o n a l  O r g a n i z a t i o n s 3 . 67 5  1 . 1 54 0 . 1 1  
I na ct i v e ( 'no ne ) 7 3 . 867  
Ac t i v e ( 1 - 2 )  58 3 . 65 7  
Ve ry Ac t i v e  ( 3 o r  mo r e ) 28 3 . 665  
\.� .� 
P ro b .  
0 . 7 1 95 
0 . 7 4 5 1  
0 . 9001 
Need fo r S t r u c tu re-Order  
S t . F 
f4e a n  Dev . V a l u e P ro b . 
3 .  7 64 . 8 5 7  0 . 82 0 . 3688 
3 . 7 4 3  
4 . 07 0  
3 .  7 64 . 86 1  0 . 01 0 . 907 2 
3 . 7 86 
3 . 7 95 
3 . 7 64  . 85 7  0 . 93 0 . 3 986  
3 . 44 0  
3 . 847 
3 . 67 4  
OJ 
w 
\_J 
Ta bl e 8 
Ana l ys i s  o f  V a r i a nc e  for Need to  He l p Peo pl e a nd 
Need fo r Peo pl e Ac cord i ng to I nd e pe n de n t  Va r i a b l e s  
Need t o  He l p  Peopl e 
S t . F 
I nde�endent  Va r i� �l e s N Mea n Dev . Va l ue P ro b .  
Sc hoo l S i ze 3 . 9 1 4  . 688 0 . 1 3 0 . 9407  
Less  than  1 00 22  3 . 940  
1 01 - 250  26  3 . 965  
25 1 - 5 00 2 1  3 . 85 2  
Ov er  5 00 24 3 . 890 
H i g hest  De g r ee He l d 3 . 9 1 4  . 68 1  0 . 62 0 . 5 3 98 
Ba c he l or s  2 9  3 . 8 1 5 
Ba c he l or s  + 5 5  3 . 890 
Ma sters  9 3 . 836  
Yea r s  o f  Tea c h i ng  E x pe r i e nc e  3 . 9 1 4  . 67 7  1 . 08 0 . 3 69 1  
F i r s t  yea r  - 2 yea rs  1 3  3 . 985 
3 - 5 yea r s  2 2  3 . 95 3  
6 - 1 0  yea r s  2 3  3 . 7 7 2 
1 1  - 1 5  yea r s  1 5  3 . 7 3 1  
1 6  a nd o v er 2 0  4 . 1 29 
Av e ra ge C l a s s  S i ze 3 . 9 1 4  . 685  0 . 09 0 . 9 1 3 1  
1 0  o r  l e s s  1 3  3 . 987 
1 1  - 20 62 3 . 907 
2 1  a nd o v-e r  1 8  3 . 887 
To ta l Numbe r o f  Boys 
i n  Home Econom i c s 3 . 91 4  . 685  0 . 3 7 0 . 7 78 1  
1 0  o r  l e s s  4 3  3 . 850  
1 1  - 20 26  4 . 02 9  
2 1  - 3 0  1 2  3 . 9 1 3  
3 1  a nd over 1 2  3 . 897 
- -- �--- - --�--------------
-� 
He a n  
3 . 7 6 2  
3 . 86 1  
3 . 7 3 6  
3 . 74 9  
3 .  7 09 
3 . 7 6 2  
3 . 680  
3 . 80 6  
3 . 7 5 2  
3 . 7 6 2  
3 . 985  
3 . 7 7 7  
3 . 62 5  
3 . 5 99  
3 . 8 7 9  
3 . 7 62  
3 . 93 2  
3 . 7 1 2  
3 .. 808 
3 . 7 6 2  
3 . 7 1 1  
3 . 8 6 7  
3 . 80 1  
3 . 67 3  
Need for Peopl e 
S t . F 
Dev . V a l ue  
. 604 0 . 28 
. 600  0 . 4 2  
. 5 93  1 . 2 5 
. 5 98 0 .  7 9  
. 602 0 . 4 7  
-
Pro b . 
0 . 8406  
0 . 6 60 2  
0 . 2 9 56  
0 . 4 5 54 
0 .  7 07 6  
(X) 
..j:::. 
Tab l e 8 co nt . 
Need to He l p Peopl e 
S t . F 
l nd e�e ndent Va r i a b l e s  N t·1e a n  Dev . Va l u e 
Pu bl i c  or Pr i v a te Sc hoo l s 3 . 91 4  . 67 1  2 . 8 2  
Pu b 1 i c 87  3 . 884 
Pr i v a t e  6 4 . 360  
Ju n i or or  S en i or H i g h  Sc hoo l 3 . 91 4  . 68 1  0 . 1 4 
Ju n i or H i g h 1 7  3 . 97 1  
Se n i o r H i g h 7 6  3 . 902 
t�embe r s h i  p i n  
Pro fe s s i o na l  Org a n i z a t i on s  3 . 91 4  . 684 0 . 2 1 
I nac t i ve { no ne ) 7 4 . 07 3  
Ac t i v e  ( 1 - 2 )  58  3 . 8 95 
Very Ac t i v e  ( 3 or  mo re ) 28  3 . 9 1 4  
- -
'-� . A 
Pro b .  t�e a n 
0 . 0963  3 .  7 6 2  
3 . 7 35 
4 . 1 50 
0 . 7 0 7 7  3 . 7 62 
3 . 7 5 7  
3 . 7 63 
0 . 8 1 07 3 .  7 6 2  
3 . 64 1  
3 . 7 7 1  
3 . 7 7 2  
Need fo r Peopl e 
St . F 
Dev . Va l u e 
. 5 91 2 . 7 7 
. 600 0 . 00 
. 602  0 . 1 5 
Pro b .  
0 . 0 9 94 
0 . 97 24 
0 . 8602  
00 
(J"1 
I n deQe n den t V a r i ab l e s 
School  S i ze 
Le s s  t h a n  100 
1 0 1  - 250 
2 5 1  - 500 
Over 500 
H i ghe s t De g ree H e l d 
B a c h e l o rs 
B a ch e l ors  + 
Ma s ters 
Ye ars  of Teach i n g E x p e r i e n ce 
F i rs t ye a r  - 2 years 
3 - 5 years 
6 - 10 years 
, 1 1 - 15  ye a r s  
1 6  a n d  over 
Ave rage Cl a s s  S i ze 
10 or 1 e s s  
1 1  - 20 
2 1  and o ver 
To ta l N umber o f  Boys 
i n  Home Ec onom i cs  
10 o r  l e s s  
1 1  - 20  
2 1  - 30 
3 1  a n d  over 
'-� .I. 
Tab l e 9 
A n a l ys i s  o f  V a r i a n ce fo r I n te rp e rs o n a l  A g g re s s i on a n d  
Gene ra l Pe s s i m i s m  Accord i n g  t o  I ndepende n t  V a r i a b l e s  
I n te rpe r s o n a l Aggres s i o n Ge n e ra l Pe s s i mi s m 
S t .  F S t . F 
N Mean De v .  V a l ue Prob . Mea n  De v . V a l u e  
1 . 965 . 665  1 . 10 0 . 3 5 37 2 . 1 7 2  . 62 3  0 . 72 
22 2 . 09 1  2 . 2 39 
26 1 . 952  2 . 282 
2 1  1 . 754 2 . 078 
24 2 . 049 2 . 072  
1 .  965 . 660 1 .  74 0 . 1 82 1 2 . 1 72  . 6 1 1  2 . 34 
29 2 . 1 35 2 . 266 
55 1 . 86 1  2 . 188 
9 2 . 056 1 . 767  
1 . 965  . 664 1 . 1 1  0 . 3589 2 . 1 72  . 627  0 . 48 
1 3  2 . 1 98 2 . 167  
22  2 . 080 2 . 307 
2 3  1 .  768 2 . 1 76 
1 5  1 . 900 2 . 028 
20 1 . 963  2 . 128 
1 .  965 . 664 1 .  2 1  0 . 3024  2 . 172  . 626  0 . 09 
1 3  2 . 2 30 2 . 2 18 
62  1 . 92 5  2 . 1 5 2  
18 1 .  9 1 2 2 . 204 
1 .  965 . 677  0 . 02 0 . 99 32 2 . 1 72  . 6 18 1 . 1 5 
43  1 .  979  2 . 077  -
26  1 . 942 2 . 354  
1 2  1 . 958 2 . 188 
1 2  1 .  973  2 . 098 
Prob . 
0 . 5442 
0 . 1 0 1 7  
0 . 7 506  
0 . 9 144 
0 . 3 346 
(X) 
()) 
I n deQenden t V a r i a b l e s N 
Publ i c  o r  P r i v a te S c hool  
P u b l i c  87 
P r i v a te 6 
J u n i or o r  S e n i o r H i g h  School  
J u n i o r  H i g h 1 7  
S e n i or H i g h  76  
Members h i p i n  
P ro fe s s i on a l  Organ i za t i o n s  
I n a c t i ve ( n on e ) 7 
Ac t i ve ( 1 - 2 )  58 
V e ry Ac t i ve ( 3 o r  mo re ) 28 
-------- ----
'I  
... 
T a b l e 9 con t .  
I n te rpe rs o n a l  Aggre s s i o n 
S t .  F 
Mea n  Dev . V a l ue Prob . 
1 .  965 . 664 1 .  55 0 . 2 1 58 
1 .  943 
2 . 292  
1 . 965  . 666 1 . 00 0 . 3 1 90 
1 .  8 19  
1 . 998 
1 .  965 . 666 0 . 96 0 . 3870 
2 . 083 
2 . 020 
1 . 82 1  
Me a n  
2 . 1 7 2  
2 . 1 95  
1 . 833 
2 . 1 7 2  
2 . 059  
2 . 1 97  
2 . 1 7 2  
2 . 1 90 
2 . 18 1  
2 . 148 
Ge n e r a l  P e s s i mi s m  
S t . F 
Dev . V a l ue 
. 6 1 7  1 .  9 3  
. 62 1  0 . 69 
. 626  0 . 03 
P ro b . 
0 . 1 682 
0 . 4099 
0 . 9 720 
00 
.......... 
THE  RELATI ONSH I P  BETWEEN HOME ECONOMI CS  TEACHERS ' CONCEPTUAL 
SYSTEMS L EVELS AND CLASSROOM D I SC I PL I N E  I DEOLOG I ES 
Abs tract 
KATHLEEN R .  W I NBERG 
88 
Th i s  s t udy was des i g ned  to i n ves ti g a te the re l a t i on s h i p  between 
S o u th Da kota home economi cs teachers ' con ceptua l deve l opme n t a l  l eve l s 
a n d  thei r v i ews on c l a s s room d i s c i p l i ne .  A s tra t i fi ed ran dom samp l e 
of  n i n ety- th ree j un i or and  sen i or  h i g h  home economi c s  te achers teach i ng 
i n  South Da kota • s pub l i c  and  pri vate s choo l s wa s s tud i ed .  
Ha rvey and  Hoffme i s ter ' s C onceptua l Sys tems Tes t  was us ed to 
mea s u re conceptua l sys tems l evel . D i s c i p l i ne i deo l ogy was determi ned 
wi th W i l l owe r ,  E i de l l ,  and  Hoy ' s  Pup i l Contro l I deo l o gy Form .  N i nety�  
fo ur  percent o f  the teac he rs parti c i pati ng i n  the s tudy were i denti fi ed 
as  h a v i n g  concrete concep tua l sys tems . The average mean  fo r the PC I 
was  5 3 . 84 ,  i nd i cati ng  a neutra l  pos i t i on on d i s c i p l i ne i n  wh i ch i deas  
and techn i ques from both h uman i s t i c and cus tod i a l  or i e n ta t i ons  a re 
deri ved . 
A corre l a ti on o f  rnean  con ceptua l sys tems c l u s te r  s cores and 
p u p i l con tro l i deo l ogy s co res  s howed no re l at i ons h i p betwee n  con ceptual  
sys tems and  d i s c i p l i ne i deo l ogy . Ana l ys i s  of  vari ance re vea l ed tha t  
n e i ther  PC I n o r  any o f  t h e  s i x  CST c l us ters we re s i gn i fi cant l y re l ated 
to the demog raph i c vari ab l es of  h i ghes t deg ree he l d ,  years of experi ence , 
a verage c l a s s  s i ze ,  tota l number  of  boys i n  home economi cs , pub l i c  or  
p ri vate s cho o l , j un i o r or sen i or h i gh schoo l s ,  and  members h i p  i n  pro-
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fes s i on a l  organ i zat i on s . Th i s  i nd i cates  educa t i ona l e fforts a i med  at  
i mp ro v i ng one  may not  affect the  other . From th i s  res ea rch , i t  cannot  
b e  s a i d tha t teacher preserv i ce and i n serv i ce  educ a t i o n  programs 
s ho u l d concen tra te on the deve l opment  of more abs tract  conceptua l 
sys tems l e ve l s i n  an effort to promote h uman i s t i c  d i s c i p l i ne i deo i og i es . 
